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In,a time whenzindividuals face rapid, dynamic change, a troubléd

world and a complex societal existency, it is appropriate that Educators

and Leisure Service Professionals take time to examine and explore

~ R

ways in whiéh peoplé\zih\hg aided in enhancing the quality of their

.lives in leisure. Such a task posqs’an optimum challenge to any

® >

profession.
The primary purpose of thg\first National Invitational Conference
/
on Leisure Education was to develop a general awareness of leisure

education'as a P}ocess for th%/ifzigbmeﬁf of the quality of life.

Conference objectives were: ~

. To develop an awareness of the relationship of
; " . education for leisure and'the quality of life.

- To examine the needs o ‘peoplg at, various stages
of life cycle related/to leisyré.and the quality

of life. . \\\\\

. ?

and the quality of life.
, 3 N . . w—"'
It isjintended' hat future conferences will fogsz:aﬁpn the more

N
N
, N

~ Jean Mundy
7/// Frances C. Cannon
- \\ . .
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LEISURE EDUCATION AND THE QUALITY OF LIFE

Dr. Tony A. Mobley

/ |
Chairman, Recreation and Parks
S The Pennsylvania State University
Introduction’ ' \ .
¢ ® Leisure in America is increasing at a rapid pace, bringing on the

dgwn of a new age of leisure. Mdny soci&logists and social philosophers
_have described this as the post-industrial society. However, the term,
post—industrial, suggesfs a natural progression thch comes immediately
after a major industrial ;hfust. The implication here ma& be far too
conservative because what is happening in today's. society in America may
be best\described as a '"quantum leap" into a new age, which will earn
its own desigmation. Itumay~require the vantage point of the historian

-

of theA§ear 3000 in oéder to give it a label.

’ .

Leisure i's assuming.a major place in the lives of most people as

shown by almost every social indicator available today. Enough has

happened to i;igggt the possibility that life could be bhilt around a

central theme!of leisure rather than work. /

T
It would be foolhardy to suggest that work will no longer be important,

o )

but it will require a smaller proportion of available time, particularly

those on an hoﬁ;ly schedule. Although it must be recognized that this

group const}t§tes an increasingly smaller portion of the working population.
When one suggests that leisqge is going to increase and work will deére;se,
it is often ﬁisuz?e;stood because listenérs tend to hear that work will

be unimportant. It is not suggested that work ‘will he less important,

but only that it will require a smaller proportion of_?ne’s time. Even -
though the "work ethic" is still extremely strong, the.iife orientation

of large numbers of individuals is shifting toward leisure. ‘The central

T . ,
8 \ .




meaning of life may eventually be derived from leisure experiences.

Social Phenomena

At the risk of repeating all too familiar projections, it seems ©

appropriate to briefly review some of the expected social phenomena that

will influénce leisure during the later 1970's and on through the year

2000.

5.

6.

7.

7w

In spite of the recent decline in the birth rate, it seems.
1ikely that- the population of the United States will exceed
350 million by the year 2000--almost double the population in
1960. ’ -

, —

. . ] .
Medical Science is increasing life expectancy, giving million
of Americans years of leisure beyond the decreasing age of
retirement.

A major problem is related to population distribution throughout
the country. It 15 expected that at least 85% of the population
will live im‘metropolitan areas by the year 2000. Many aspects
of urban life are affecting leisure patterns, and problems of
urban areas are well-known and do not need to be repeated here

A clogsely related concern in that of pepulation mobility.
Mpre than 20% of the population changes residencies each year, and
this percentage is much higher among young adults. American

* culture has valued the concept of a "home placé," but high
mobility prevents individuals from developing a, sense of
belonging, or any sense of permanency.

»

Travel will continue its enorhous expansion ‘in spite of the

energy.crisis because Americans are unlikely to abandon their

desire to travel to new places, The form or method of transportation

may change, but the amount will only increase.’ At the ]

present rate, the number of automobiles will double by the year

2000, if, in fact, the automobile remains a vgable means of

individual and family tranwportation. Air travel is expected

to increase -tenfold by the year 2000. It is believed that at

1east\0QS:ha1f of all travel is relateq to leisure in some way,
¥

The much-talked-about eénvironméqtal quality continues to deteriorate,

and unreclaimable open spacé falls victim to unplanned urban sprawl.

*

H

Even though the:cost of living has been spitaling upward, personal
-“income, as it relates to the standard of living, also continues

to increase at a rapid pace. This. -provides more disposable income

for the leisure market, which is expected 'to go beyond $250 billion

during 1975 according to Merrill, Lynch, Pierce, Fenndr, and Smith

2 ~ \
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Inc. While dollars expended do not represent an adequate measure
of the leisure experience, it does demonstrate something of the
value that is placed on the consumption .of leisure experiences .
v which require a financial outlay. ‘
8. The effects of automation, industrialization and/or cybernation
are obvious. The productian of goods and services has become /
overwhelming. These make life easier, more complex, and provide /.

more leisure, but in recent days ‘lar ge *nmumbers-of -workers are /
rebelling at the boredom of the autpmated/égistence and the .
s frustration of job displacement and aIfénation, which bring '

personal satisfaégion, Industry is now attempting to offset this
development through various organizational patterns.to reduce
job monotony, but this represents only a symptom of a deeper
issue. . -

9.  The average work week will drop to thirty hours, or less), by the
year 2000. The,significant development may not necessarily be
the decrease in the number of hours but the restructure of the
work schedule into three and four day work weeks, which provide’
for great blocks of free time during the longer weekend. Ten
hours of leisure in one block represents much greater potential
than five blocks of two hours each.

The composite picture grﬁﬁ”reviewing the above factors is tnat of
, .
more ‘and more Americans living in crowded, pollutied, urban sifuations;

| ! )

feeling less identification with neighbors  they do not know; with the

capabilities ofvfar—ranging travel; more dissatisfied and alienated by

the boring, automated work whign they feel compelled to continue because
\ .

‘of the standard of living’it bringsj while at the same time.obtaining
I; . v B 3 . . . .
many additional hours of discretiomary time which they do not know how

—

Rartoppimas
WK
1

to use creatively. Thib may be a very bleak outlook or tremendously

< g

exciting, depending upon the ability of the individual to assimildte —

o

these cHanges for greater individual meaning and satisfaction. However,

o
1 '

- thé‘news media every day‘brings accounts of Amerigans racing off.in all

directiQns chasing the elusive, meaningful, abundant life. There is,

s

hoWever, very little evidepce to support the position that .they are

successful in their quest. ' -
A

/
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" Work Week

: . *
The single mobt significant factor in recent yeérs affecting the

- . leisure patterns is the four~-day work week. Several hundred companies,

agencies, institutions, etc: are now regularly working the four—d;y

week. In the meantime, several other compaﬁies are experimenting with .

.

- the thrée—day work week. Reactions have been mixgﬂ, but the overall
indicatjons are that the three-day work week will be a reality for - ';

/ . millions of American workers within the next few years. Only a short
time ago, it would have been difficult to imagine a three or four-day
-~
. weekend--every weekend.

P

__ . ) .
The new trend toward the initiation of "flex time" where a worker
P ~

may choose what time he, or she, wishes to begin work in the/morning and

leave work in the afternoon, within certsin limitations will greatly

~ e e 4

influence scheduling patternsy The res heduling of the\work week - ) "

! !

providing for concentrated periods of work, as well as concentrated

[

periods of‘discretionary time, represents the.beginning of revolutionary
changes in work/leisure patterns.

When the weekend becomes almost as long as the work week, a

- . ’
/

N
tnggendous strain is placed upon the "old_work ethic.'

' A new leisure

h 2

ethié\mgif be deveiaged #n this society if individuals are to

-
o

e

/ . ~
’ ) cope with mass leisure. - £ ‘
/ o 7 < . r/ < ¢ ) . \ / - Lo / l{
. Concept of Leisure = o

No attempt was made at thz/butset of this presentation to define
the terms leisure, free time, or discfetionary time. There is much

debate, and disagreement, on/the ﬁér; of the social phiiosophers, . }

/ -
recreation and parks professionals, and other iﬁggkested individuals as

v / - .
to the precise, or technical meaning, of these terms. Some define

it




statement of their condition when free time is viewed in a broad context.

=, e -—
‘*",’*f""’r"““"" - e RV

leisure as a'measurable quanfity of time reflected in free time, or

_
discretionary time, separdte from activities related to work and self-

s

maintenance, including.related obligations. Otheréf/however, see leisure
» . yZ ‘
as a quality of experience, or state of mind, which one may achieve as a
v

result of his general life orientation. There are numerous sophisticated
|

models, and paradigms, outlining the various approaches tochese concepts.

However, for our purposes here, it would not be productive to ‘explore

v . ) v
‘them iﬂ‘any great detail. Suffice it to say that the topic of our

discussion, "leisure Education and the Quality of ﬁife,” is oriented

- ’

toward that portionaf one's time when the individual is free from work
and other mandatory activities or compelling obligatilons.

Most individuals in our society will indicate that they have no,

free time because of the busy, hectic pace of modern life- 'While everyone

may share that feeling ‘on many occasions, this not quite an\accurate
L 4

What usually happéns is that individuals voluntarily schedule their free

time, because of wide- -ranging 1nterests, societal pressures, anﬂ/g;her

/
individual needs. Once these voluntary, free timefzen‘oyable experiences

—

are scheduled, they have an insidious way to commandinéwattention and
making the individual feel pressured to keep up with the/schedule.

This,ls/nGt only happening in the United States, but for perhhps ~

-

the first time in modern civilization, ‘the citizens of other countries
are7alsg)§xpériencing greater amounts of free'time. Sophisticated -

research is now underway on a worldwide basis to determine the

A

implications of mass leisure. It would indeed be' unfortunaté if scholars

~

in the United States lag behind in pursuing this important area.




;Leisure Education - -

¢

- '
»

. ' The basic question appears to be whether leisure, as it is presently
. . 13 .

. [ .
* ‘known, will be a blessiag or a curse| té modern man. The answer appears
< . \

. ®
s " to lie within man's knowledge and ability to use it for the creative
* improvement of the general quality of life. The educational system in

\

this country,@and throughout the world, has been geared to preparing

’ )

individuals "to make a living" rather than teaching them "'to live." The

Cardinal Principlee of Education, adopted early in this century, called
for education for the worthy use of leisure. Unfortunately, this goal

. has received relatively little attention during the insu&ng years. The
¥

‘philosophy and methodology of eaucation must be broadened to include
2 . . “
5 S
education for leisure if it is to relate to the.total person. When the

" necessity of work is no longer the dominant ‘factor in one's life, then
]
- that person must be prepared for meaningful non-work life experiences.
- ’

T It isointeresting to note that almost every aspect of man's cultural

heritage, yith the possible exception of the technologies, has been

I developed during leisure; for example, most of the great artists, composers{
athletes, philosophers, pgliticians, eto;, originally developed their

b : abilities during free time. Eventually, many of these individuals
capitalize upon their abilities but their origins lay in 1eisurel' As ‘ ;

R indieated, the technologies may be the one exception, but even many

T S important inventions began as a part of a backyard or garage hobby.
' 1
Ope might argue with the previous statements, but it does serve to ]
- illustrate the tremendous potential that leisure has always held for the 1
‘ , . improvement‘of the qualfty of man's existence. With the almost sudden, i
’ significant increasefin great blocks of discretionary time, the potential %
i
|
1
[
J

i » [FVOUNEE N

oY

is expanding beyo d all earlier expeLtations. This is certainly not a

AAY

4 new concept\ipr educators or for recreation and leisure service profess-
“ <

+ B

\)4 . I »

L .




Ao‘

S

/

\

ERIC . ™

ionals,dbut it is ag;inst this background that one must view the ﬂ
deliberatiégs in this conference.

General education programs at all’levels, as well as profess{bnal
ﬂreparation'prognams, are at a critical juncture in providing an
appropriately educated‘man—power supﬁly to meet the leisure services
needs of the cit{zens f this nation and the world. The impact of new

life styles and the acceleration of change in society absolutely require
a new breed of professional who is firmly grounded in the knowledge and
experience developed in the past, but with the creative imagination to

cope with the revolutionary changes in leisure concepts and leisure demands.

Mission of Leisure Service Professions

The essential mission of the recreation, parks, and leisure service

o
[ N

professionfiust be to improve the quality of life for all people through
creative, meaningful , leisure experiences. Nngcﬁer profession has this

" mission as its "reason to be." Many other fields make contributions to

v

this mission, but it is not central to their existence. This mission

may be accomplished through at least three mearms: (1) the provision ;f
park and recreational facilities for self-direfted as well as organized
,recreation;‘{%{\the provision of opportunitie; through“étructured programs;

-(3) the development of attitudes, knowledge, and skills through leisure
'education. ? .
Y .

. - l
It is in this last area where educators and leisure specialists

. -

must work closely together in the development of attitudes, knowledge,
» ! ’

& :
and leisure skills. By the time an individual comes to a.recreation and

parks program, it is already too late to have much influence in the

!

affective domain relative to leisure patterns, values, and ethics, At .

LY

the same tiﬁe, one of the things that must be recognized is that it is

1 J

not possible, nor is it even desirable, that sgéuctured progtams be

proviﬁed for all people during’all of their~discretionary time: While .

. 14




_. and. meaningful and satisfying leisure, then we must provide adequate .

10

there is presentl& very little research to support this proposition,
probaﬁly no more than 10% of an individual's leisure time is spent in
activities structured and sponsored by a private; quasi-public, or
public agency. This obviously means that an ovefwhelming majority of
one's free time is utilizéd in self-directed, non-structured, "unlead"
experieqces. The individual, therefore; must have the appropriate
affective, cognitive, and psychomotor capabilities to capitalize on this

s

potential. .

Someone* has said, "Work may make a man stoép-shouldered~or rich, it
may even ennoble him, but leisure perfects him.' If the goal of one's

life is an appropriate baE;;:;\Letween meaningful ‘and satlsfying work
Py ,

~
preparation for an individual to achieve this type of leisure.

N )

AN

~ .
$Present Challenge - .

Far too ;;hy individuals are frustrated with too much free time.
. \ 1]
They are bored. They feel guilty about 'doing mothing." They fear mass e

leisure in retirement. ™ In spite of the hectic‘)ace of life, pargicularly

for the professional person, millions of Americans are experiencing

3

4
these types of frustrations.

' ’ - - . &
I1f the goals outlined in the Cardinal Principles of 'Education are
to be achieved, then a concerted effort must be made in the development
of individuals to achieve a higher level of understanding of this issue. o

meaningful, it is important not to impose the "work ethic" back on top

)

of our leisure by implying that leisure must be productive and utilitdrian in

nature. The aspect of freedom is the very essence of leisure.
Leisur 'education is not a ney content area to be added to the
school curficulum.' It is rather 4n approach to many of .the things we

. N 15 - ‘

o

'

!

4 . .
One word of caution at this point; in our zeal to make leisure . \%
|

|

;

1

|

|

|
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are already doing. It relates to emphases, examples, and orientations '

used in the cléssroom which are extremely‘subtle in nature, but they

send a very direct message to the student that work is the most importaﬁg

thing in one's life. ;o m—— : SSRGS ——
Leisure education can best be defined in terms of process rather

than content per se. It is viewed‘és the 'process through which an

individnal develoés an understénding of hiﬁself, leisure, and thé'

FORL N
“\

;elationship\of leisure to the quality of his individual life and the

" fabric of society. ("Leisure Education: The Florida Model").

It should be clearly understood that we are not talking about the
teaching of skills: This is being done already. It is the devélopmeﬁt
of apt%tudes, understandingsz concepts, etc., which enable the individual

to ytilize the skills already acquired, in most‘cases, to benefit another

LY

aspect of life.

There are vocatiqna% counséling programs, but where are the

o «

avocational counseling programs? Career education is currently "in

' and this is an excellent program. However, leisure education

vogue,'

reldtes to non-career education. When will these programs emerge?

A new thrust*;nto any area is always very difficult, however, major

K

strides have been made in recent months in-generating interest as well

as developing materials in the entire area. Dr. .Jean Mundy here at
R ’ . N

Florida State University has provided significant Ieagership in this

Vd

"area through her own research and cooperafive activities with many of

the individgaié/;ttending this conference. She also chairs the Leisure
Education Committee for the Society of Park and Recreation Educators.

P A -
This Societx\has listed leisure education as-a very, high priority in its

1oﬁé—rangeIgoaig\sgatemenp which was just released. The National ‘ -

Recreation and Park Association has also listed this as one principle

: 16

£

3

v




. *

The movement toward 'coercion and increased control is clearly
" -~

evident in such thrusts to rﬂ’g;oblem~salutions as tightened

s
erformance contracting, teacher competency, instructional

] »

f - [
S, behavioral’objectiges, behavior modifications, national and

'l

accountabilit

e state assessment, and programs“for educating the culturally different.
" The alternative movement, t&ward}EEEEEgr HHberation, pluralism, and
‘participation is often manif;sted ;é;fhe concern for gffective education,
decentralization, community participation, shared power,‘human rights,
equai tréatment of minorities in practices, materials, and programming,
_and a general desire to provide alternatives in choice and programmatic <{‘
options to parents, students, and school staff., .
Schoolslmust réspond to the two basic directions with commitmént
< anh action. Given the pragﬁatic opfions, my humanistic background'leadé
me toward the concept of cultural pluralisﬁl Cultural pluralism may be
défined as a commitment to the values of personal and group liberation,
participation, and pluralism which will help carry us toward the kind of
;ocigty we desire.
Pushing aside for tﬁe moment such things as coercion gnd,cont;ol,
(’_’,/‘\§\~accountability and teacher competency, behavioral objectives and behavior
modification, assessment’zgé vo;ationally oriented/curricula,.let us‘
turn to the possibilities that are offered for QOlving the problems we
face by usfné the creative approachl; o
Y e You can see by now that my concept of the humanities is a much
. broader, much more inclusive one than is represented by a c0ur%$ in
lifétime sports, or a course in'the humanities devoted largely to music,

art, and drama, offered late in the senior year in an already crowded

curriculum, on an elective basis, to students who are probably going to

A

v

college anyway and would get it there. .
N & 1
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Dr. Joseph W. Crenshaw

5 »
-

S

Chief, Bureau of Curriculum and Personnel Development

Elementary and Secondary Division

; \\\\-/' Florida Department of Education

I suppose I should begin by disclaiming any qualifications for
§ X :

speaking to you on the announced subject.

5

Leisure Time, as I have understood the concept, is a commodity of

«

which I seem to be always in short supply. . -
4hen you are vitally involved in the reorganization of an agency as*

large as the Department of Education, you have everything buc time an,

~5§
your hands.

- 5

I did have a short vacation recently. Having gone githout a period °
of test and recreation for nearly two years, I made a brief sojourn

abroad, expecting to come back refreshed and revital;zed, only to find

5
¥

- on my return home that my neighbor had burned my house*down.

-~

Since then I hav3 been digging out of the ashes, removing debris,

and trying to raise my house’ again. So the simple fact is I have had

g

{
hardly a moment to think about, let alone employ constructively, any e
. ) %
+ leisure time. =~ - . %

- &
14 - f:
I am told by my advisors, however, that the kind of 1eisuge we are

“

. . ]
concerned with here is not time when there is nothing to do. Enstead

w

it is time which we must budget from our allotted amount to be used for

SR

enhancing and enriching the quality of our lives. It becomes then

[

-~
quantitative. Not what to do with time on our hands. But .how ;o use ¢

’~ »
-

some of our discretionary time for improving our #4ndividual 1life styles

*‘

X -~~~ ——and promoting the life-time growth and development of ourselves as self~

~\\\\\\\\\\ fulfilling individuals.
\.1 . R .18 ©
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One definition ofzﬁe;sure which I like is the constructive use of
uncommitted time. This ;;les out time wasted, time in which nothing is
done, and relegates it to a éafegory other than leisure. E

I_am also concerned, as we attempt to define more sbarply the
concept of leisure, about the tendency to equate leisure time with
recreation. Leisure has three basic functional aspects -- relaxatio
entertq}ﬁ%ent, and development. Recreation comprises only reléxafggzm
and entertainment. It is the third compogent, development, that
distinguishes leisure from recreation.

Education fosters development. Théhlack of educatioﬁ?‘wﬁether

When Thomas A. Edison was a b teachers -told him he was too stupid

0

to learn anythiﬁg. Leo Tolstoy f

u?ked out of college. Emile Zola got

a zero in literature in his univergity course. Louis Pasteur was rated -

"mediocre" in chemistry when he attdnded the Royal College. Fred Waring
was once rejected for high school chqrus. Alberf Einstein once failed
mathematics in school,. and Winston Chyrchill failed the sixth grade.

Present education systems in Amerfca are oriented to the past, to .

“an outmoded concept that trained people for specialized adﬁlt roles. It

was felt that once one "got his learning" it was no longer necessary to
4 -

be involved in any way in educational endeavors.
More important tﬁan acquiring specific skills, we now know,'is the

acquisition of a universal skill, the skill of continuing learning ~-

P

using knowledge and its systematic acquisition as the foundation for

-

A
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e
performance. —
We ‘cannot really be free to learn, to work, and to experience -- in
a single word, to develop -- until we have the self-confidence and

ability to do so. ' . .

If the confidence remains within the schoolhouse, it is irrelevant
' -~
for the individual. Education's contributions to constructive use of

uncommitted time is to produce self-reliant learners and learning

facilities.

The aspect of develophent delivers ﬁen from automatism of thought
and conventionalism of everyday actions and allows freedom for culture
.of body and spirit and dynaﬁic expansion of pers;nality.

Leisure q<ns'not necessarily mean freedom from work. It does mean
freedom from the necessity to work. Leisure has no particular activities.

Men in a lelsure condition may do anything. Much 0f what they do an

outsider may consider 3uspiciougly like work. The secret is: not e

I3

having anything to do, do something.’ . \

A learning culture-‘must evolve in which all people have maximum

N °

opportunity and stimulation to pursue aesthetic.expression\énd have the
widest range of learning experiences. Developed within eac person

should be the ability to discern and select among a full spe&trum of
’ §

creative, alternative leisure opportunities to enhance indeidual‘and
. - \
L
collective well being. Within:this culture people will be betégr prepared

. & .
to define and understand what enjoyment of living really is. : }

The concensus of opinion is that education will be the tool used to

“

implément this learning culture. A The educational processjzan encourage
a new attitude of uninhibited .leisure quests.

Now with that much of an introduction, let me attempt to answer the

A {

qdésfions that are implied or expressed in the topic I was assigned to

1

discuss. To the questions where are we in leisure education and where

20 I
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should we ge, I can offer amazingly simple answers. We are behind and
we should Ee fartner ahead. The question where sh;uld we be going in
leisure education requires more careful thonght and a more detailed
answer. I must necessarily approach the question from the public scheol
educator's point of view because that is where I am positioned and whére
my experience will enable me to speak more knowledgeably and with mbre‘
conviction. -

The public.schools have not sat idly by. 'Enlightened educators are

aware that the school shares the responsibility for educating the current

generation and the next in how to develop a quality of life in a leisure - -

oriented society.

In the past one of the legktimate goals of education has been to
transmit a body of knowledge one generation to another. The
incredible explosion of edge has made this purpose no longer
functional. Knenledge, Joubles every eight or so years, becomes

al facts a®e about as useful as disposable

* g v

out of date overnight. Ind
diapers. Our purpose now is not to transmit knowledge but to pursue
knowledge. Who but' a few of us needs to know that the oppossum shrimp has
its ears in its taii or rhat the sea cucumber has no head and when cornered

hurls its entrails at its enemy. How much more important it is for a

student to dwell on learning the intricd:e skills of interpersonal :
relationships instead of familiarizing himself witp the peculiar hearing

dévices of a shrimp or the messy defenses of a sea cucumber.

Alvin Tofler says that a student has the right to question what -

he's being taught. He should ask his teacher "What does this have to do

with my tomorrows?", and if a case cannot be made for its relevancy, the

21

student should tell the school to forget it. A student-should not be .

forced to study something/which will not help himﬁin'the future or which | -i

he is not studying«ror he pure lgye of it. . - ’ }
i
|
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; 4 \ Now we might debate for a long time the first-part of this statement
\ but it is.the second that is important to us here. Just as there is no

" reason why a student should study something which will not be impértant :

to him in the future, it is important that he not be prevented from

N ' studying something which he wants to even though the reason for studying -

it is no more than an intense interest’ in it and love for it.

Almost all of us recognize now that the crucial process in any

school is tﬂb‘learning rather than the teaching process. Innovative

~
~

teachers and administrators are correctly maﬁing the assumption that the
- & .
- curriculum should be developed according to what students need to learn

rather than what content teachers like to cover. This new emphasis

o

moves the educative process from teacher transmitted content to -learner

acquired competence. . . . ,

Too long we have held to the puritanical notion that learning must

ten

be hard work. If we are to explore the great range of educational
options our times suggest, we must stop punishing sgudents with the idea

- that learning to bé'effeq;ive must be wearingly distasteful and dull.

-

It is the general consensus of futurists that we're moving toward

! 3
one of two possible futures (assuming that we have a future). One they
' have called "the friendly fascist state" charadteriged by increasing

" control and coercion in order to solve the very real problems of resources, -

and production that we are facing. The other directional possibilit

would appear to be a much less centralized society with emergin
v ) . .

variationg of life styles, less emphasis upon material g00
. - ¢ .

, and

increasing concern for participation in decision maki . liberation, and

v

|

o i

— e:
|

|
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The movement toward ‘coercion and increased control is clearly
. Y N /
evident in such thrusts to rd/E;oblem solutions as tightendd
: y
. accountabilit érformance contracting, teacher competency, instructional

¢ »

behavioral’objectiyes,‘;;;;vior modifications, national and |
- state assessment, and programs for educating the culturally different.
'The alternative movement, t&war@/EESELQr Iiberation, pluralism, and
‘participation is often manifésted ;é;fhe concern for gffective education,
decentralization, community participation, shared power,.human rights,
equai tréatment of minorities in practices, materials, and programming,
_and a general desire to provide alternatives in choice and programmatic <{‘
options to parents, students, and school staff. .
SchoolsAmust réspond to the two basic directions with commitment
N anh action. Given the pragﬁatic opéions, my humanistic backgroundileads
me toward the concept of cultural pluralisﬁl Cultural pluralism may be
defined as a commitment to the values of personal and group liberation,
participation, and pluralism which will help carry us toward the kind of
;ocigty we desire. )
Pushing aside for the moment such things as coercion gnd,contéol,
(_—/,/-§\‘accountability and teacher competency, behavioral objectives and behavior

modification, assessment ;;? vocationally oriented/curricula, let us

turn to the possibilities that are offered for solving the problems we

.. L)
face by using the creative approach._

o You can see by now that my concept of the humanities is a much

- . - Sroader, much more inclusive one than is represented by a c0ur§é in
1ifétime sports, or a course in.the humanities devoted largely to music,
art, and dram;, offered late in the senior year in an already crowded

curriculum, on an elective'ﬁgg;s, to students who aré probably going to

4

-

college anyway and would get it there.

v

-

ERIC i 238 .

———




19

™ . I maintain .that leisure education is an all pervading concept that

& hust respect no disciplinary lines and no grade leJels, that should be

taught whenever and wherever the opportunity presenEgkitself, at all

‘

ﬂ /" grade levels and in all curriculum areas. It is only in this manner

that we can get to those students who drop out of school, or who graduate

f

and go into the world of work instead of college, or who do not elect to

take the humanities course in either high school or college.

There is an inherent danger here that is what is everybody's business
will become no one's business. But experience has taught us that this

difficulty has been overcome in other areas and it can be done in this

one as well.

’

We can learn much from experiences that we have already had. We
know that our efforts to develop moral and spiritual values which have

extended over a long period of time, but which wePe exacerbated at the

time of the Supreme Court decision concerning prayer in th;jmeOIS’

[y

. . ‘ paaiife
have provided us with an example of how we may utilize all school

. personnel and all areas of the curriculum at all grade levels in a
concerted effart to foster desirable“growth in a noncontained area.
The deveiopment of moral and spiritual values, somewhat like the
leisure éducation; is not a subject to be qaught. it is a bersonal'kind

e
of growth which is internal in nature. The promotion of growth, its

puyture and cultivation, can take place in a variety of climes., The
« ' /
of teaching moral and spiritual values is not a defensible one.
Fhe-ceficept of developing in a youth a sense of values is defensible.

New emphases in education which have developed in the last decade

or sq are leading us in the right direction. For(gﬁaumle, the move from
strictly vocational education to the broader concept of career education
has enabled us to shift from an emphasis on making a living to making a

“

life: Career education is nof a course to be taught. Career education

24
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is not vocational education. It is not general education. It-is not a
curriculum. It is not the development of salable skills.

Career education is a concept, an all pervading concept, which

_ permeates the curricllum at all grade 1eve1s; in all SUbject areas.
Career education has great implications for leisure education. In the
. : - . .
elementary school, career education ngns énhancing the self concept
of the individual, promoting in';i@iaﬁkawgreness of his importance as an
individual, his worthwhileness, his caggbility for living a
self-fulfilling life. In the junior high school or middle school we

move toward.the exploration of life styles. Students at this point are

introduced to a variety of 1;fe styles and perhaps Qo some of which they

-
might have otherwise remained unaware. At this point, a(;tudent must

r he wants to lead an indoor life or an

o~
or sedentary life, a life which requires

give some thought to wh

outdoor life, an actiye 1if

manual dexterity or ijtelle¢tual excellence. In other words, he should

be given a variety o ons so that“he may explore those which appeal

OP,
to him most and decide on a few for indepth consideration.' .

The best advice you can give a student is to advise him to fipd out
what he likes to do best and then to earn his living by doing it. {In
the high school in career education we begin to look at what a student
has to be able da do in order td‘suppo}t himsei% Tn the life style that
he has chosen. He determines what skills are necessary, whatﬂknowledge
he Tust obtain, what orientation is requifed,‘whether prior service or
inservice training is indicated, and a variety of other things that
precede his actual entry into the vocation. After all of this is complete,
then the student begins to learn to do those things which he has
identified as necessary to be done, if he is going to suﬁﬁort himself in
the 1life style he has chosen in dfder to live a self-fulfilling life.

-

It is/if/ﬁpié/point, late in his secondary education, when he begins to

v
' i3 - \]
. [3
- .
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\\
develop these skills, that the work becomes vocational. The cross-

disciplinary approach, the multiple opportunities for introducing the

-~

student to valuable educational experiences that will lead him toward a
productive 1life, and the support and assistance that his educational

advisors can give him to&ard choosing the right aveneus to follow in. the ..

.

search for a life that will be not only productive but all satisfying,
all are part of the educational process for preparing individuals for a

lifetime of purposeful living in which every moment of precious time, )
\;

»

4 ¥
A wide variety of paths leading to completion of requirements for

counts for the most.

4§
graduation from high school should be made available to all stpdents.
4 »
Individual students must be encauraged to assume majg} responsibility

for the termination of their own educational goals, the‘déiéisgagﬁf_af

the learning activities needed to achieve those goals and the appraisal
N 1

Qf their progress.
Secondary schooli sﬁould establish extensive programs to award
» éqademic Sredig for accompliéﬁment outside'the b ing ahd'for learning
thqt ocqyrs on the job whether that job be undertaken for pay or love or

4
for its own sake. Community involvement will, of course, be required of

ncompassing’ as possible. Differing

~ .

.time sequences - hourly, dé ¥> \weekly, yearly - must be made available
so that educaEional programs can‘b;\pdapted to the ngedé of individual
. - >

students.l‘Credit can be granted on the basis of cqmpétence deqqnstrated,'
experience, and a'host of other ;sseSSments. Museumé,‘pargs, \ibraries,
theatres, factori;l, offices, and the like become classro;ms fo studen;s
preparing for life in a real wqrld setting. ’

Discussion of the dgsirability of variousialca&native envi?onments

for use are very much hampered by the lack of“appropriate instruments to.

measure the impacts of social instjtutions on those within them. Often

26
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measurement is limited to measures of academic success and economic
® . B .
€ success. These measures do not capture all .the important aspects of an

institution's impacts More research is needed on noncognitive measures

Il
-

of personal development and on more direct measures of social well
being. The fact that we can neither measure nor agree!on a definition

of what constitutes a good life should not deter us from trying to’

- N & .

improvg the measures we have and to develop new ones. Accountability,

" behavioral objectives, that do not encompass the affective domain fall

\
\\ too far short, do only a part of the job. ¢

There are currently five major studies available to us concerning ~
-~ the direction of secondary education. Without exception these studies
are concerned with the development of the human being as a functioning

individual in the society of the future. One gspect that comes in for

<

more than ordinary emphasis is compulsory e%ucation. There 1is strong\&~\\~w

. support for the abolition of compulsory education and even stronger

N

support for reducing Ebe_age of compulsory education to fourteen or to

- wcompletion of ‘the eighth grade which ever comes first. It is felt by *

some that the threatening quality of eanrced edqcétion in America has
s 'gv N taught children to hate school, to hate the subject matter, and tragically,
A \ -
b Y

. to hate themselves. ' ”’d_,,//)

At the‘same time it is proposed that a free public education shopld

be provided for those students who are interested in remairfing in school
. until ghe end of their foQ;E;enth year. In fact, some of the major
studies aré reco;mending that a voucher system be employed.after high
. school graduation that will be equal in value to the cost of a four-year
education and will be usable by the graduate at any ti@f in his future‘
life that he finds it will be helpful to have additionalggducation.
This might occur immediately after high school gradua?ﬁon, somewhe;e

else in adulthood, or even old age. It would also provide for entry and .

ERIC ' 27
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reentry into education when'it became necessary or helpful to get
additional training or information to serve any purpose that the student
had in mind. The;e is no good reason to believe that college‘education
shéuld follow close upon the heels of secondary educétibn. In fact,

there is mylch evidence to be found in the record of tﬁe returning soldiers

from WorldNgar II that the interim that they spent in the army before

»
v

they went into their higher education contrdbuted to the sexiousness of
purpose and the high quality of results of the educational experiences

provided by the GI Bill of Rights.

~

" Some of the studies emdicate that action learning is a desirab&g_/“dr
alternative,to the traditional methods we have known!. Action“learning
implies a hands-on process and this would serve as well in tﬂe area of
the”leisure education. Learning about music, 1itérature, and art will

never equal the attempt to play an instruﬁent, sing in a choir, paint a

piéture, act in a play, or write a poem. Of course, the products will

-

not &lways be superior, though some may be, but 6ur purpose ,is not to

develop a performing artist, but to develop an appre;;ébigg of the art.
Exposure alone can do a great deal toward developing leisure 1iteracy.

All of us know that unéil television, pitffully few educated people had

ever seen an actual ballet performance, or until radio had ever heard

5 -

’
grand opera. The Texaco' Company through Saturday afternoon broadcasts

has done.more to promote the appreciation of opera than al]l of the
. . .

schools combined.
I have now spoken long enough and probably said too much, gnd at

this point I should stop. But I hope you wiii/:;g!igé'while I tell you

oP one area of the public school curriculum which has comprehended,

~.
~.

embraced,‘and implemented the leisure education concept perhaps better

‘ N
than anmeQLe\r. 2 8

.

-,

\
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I am speaking specifically of physical education, an often

misunderstood, sometimes maligned, and- always underrated instructional

4 ; . -
¢

area.
N

Not many people any more equate physical edqcatipn with‘célistheq}cs.

~

Those who do could not be more mistaken. \
/

Physical education in the schools has become a well-planned,“highly
organized, systgmatically run program of instruction with ca;efuliy

formulated objectives and comprehensive evaluation devices for measuring

‘terminal performance, determining entrance abllity for’ placement purposes,
and certifying eligibility for exemption on credit by examination.

Activities are divided into forty-four competencies grouped into
ten clusters. Among others, the clusters include physical® development ¢
and conditioning, movement and dance concepts, aquatics, recreational

3

games, and lifetime sports. ‘ )
It is in the area of lifetime sports that physical education tea-

chers and planners seem to have caught the spirit and moved out ahead in

the effort to educate for leisure.

Mr. Phil Roundtree, our state physical education consultant tells

~

me that in Florida the emphasis on lifetime sports has been extended to
include not only the commonly accepted lifetime sports of golf, tennis,

bowling, fencing, énd archery but also paddle ball, badminton, and - of

o

special interest to Floridians - angling.
Fishing is one of man's oldest endeavors. It began as a quest for

food with primitive equipment and was first advoquated as a sport by

k7

[

Izaak Walton in 1653.
The art of angling takes many forms--ranging from the small boy

* "with'a bent pin.on a string to the deep—sgsea fisherman strapped to his

geat trolling from a power boaY. The enjoyment these anglers reéeive is

“

pot dependent upon- the quality or amount of equipment but on the degfee

\\74.\\\ 29 < ] B




of skill to which the angler utilizes'’the equipment he has.

With increasing leisure time and a spiraling economy,. more and more

v

persong are seeking an activity that is relatively inexpensi&e, even at ( .

times lucrative. The enjoyable relaxation of recreational fishing
. L3

©

< .
appears to be the answer for an estimateg)30 million Americans annually.

Fishing knows no sex, age, race, or health limitation. The physically

-

handicapped have found angling a sport in which they can be competitive

-

[
and a‘source of healthful outdoor act¥vity.

»

-

-

. . ' .
Thousands of Florida residents can enjoy the serenity of the state's

30,000 named lakes and its 3,750 miles of tidal coastline if they are

. -

given an opportunity to learn to fish while in school. The thrill and

excitement of the first "water-busting' catch always outweighs the fish

©

2 ‘s .
and leaves a special mark on the spirit. It is difficult for a boy to

.have a line in the water and be a deliquent at the same time. An angling

- K}

«* man has no time for the more sordid things of life. As for women, what

sufer way is there to enrich a 1ife or even catch a man than with a

- treblé'hook and a tighéwline.
. "esl_

" Each lifetime sports proéram, like the one*for angling, provides

-

the leérper with a variety of goals and iX% geared toward the development ‘

of attitudes and skills which could lead toyard participation in

activities throughout the:students' lifetimd, with sbecial provision for

-~

individualized insgruction in lifetime sporfs elected by the students.

s L} . 14

Mr. Rountree also tell's me that in a ¥ecent survey of 290 seniof

1 high schools in Flbriga, it was found thet in 95% of them a program had
been implemented to provide students an opportunity, through in-depth
"study, to become proficient in at least two &ctivities of a lifetime

nature of the student's own.selection from the course offerings of the

school.

»

-

30 . I could relate to you encouraging developments in bther areas as
O " -
[SRJ!:‘ well. Community education, environmental education, and consumer edu~

ar
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AN * cation are examples of areas where manifold opportunities exist to edu-—
cate for leisure, and the curriculum planners in these areas, like phys-
. ical education, are consciously pointing their learning activities i?
this compelling new direction. " -
~ N/
¢ [}
. . . '
- . -
D -
. I
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‘ e pa. ’ WHERE ARE WE AND WHERE SHOULD WE )
BE GOING IN LEISURE EDUCATION
Dwight Rettie
_ Executive Director T .
qﬁ N < B
. National Recreation & Park Association .
. ) ) Washington, D.C. 12
Q L3
A mark of a good conference is the fast "footwork' that speakers have
N to go through in order to keep pace with the discussions., You have a good

\ .

cbnferenqe going because I have had to re-write my speech three times since

we started this morning. That's kind of exciting for me. I got wiped out
about 50% by Tony Mobley, and Dr. Crenshaw not only said some of the things

that I was going to talk about but he alsoISﬁid some other things with which™= e,

-

I want to argue., So that meant I had to re-&;ite my speech again.

r

I would like to begin however, if I may, :ﬁ behalf of the National

~

Recreation and Park Association, by congratulating not only the SPRE

Leisure Education Committee but Jean Mundy and others here who have put

-

together this conference. I hope it's the "first annual" conference on

leisure education because it's got to be the beginning and not the end

¥
1

of something. It's got to Be the beginning of a long process that I see

happening im-the United States and elsewhere in the industrialized world

to develop . something that we call a Leisure Ethic.
If I.may, I would also like to give a special measure of thanks '
to, and recognize the presence of, two present members of the NRPA Board

F

of Trustees, my bosses, Drs. Janet MacLean and Dorié\Berryman. Both are

-
N TP

in attendance as well as a distinguished former Trustee of NRPA, Dr. EdXh
Ball. 1It's a pleasure for me to have you here in particular.

I sense considerable discomfort among some of the people here, even

o, 32
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among some of the speakers, in dealing with the term Leisure (to rhyme

with measure). If 1 sound as if I'm mispronouncing that word it's because

I am really very uncomfortable with the word Leisure and I-would like to
Fhange it to aomgthing eélse. I had the good fortune to make ; short visit
to Australia earlier this year, or last year I should‘say, during the course
of which I became quite comfor£ab1e with the Eepm Leisure. I think that

the Australians for the most part: not having some of the intellectual

and institutional baggage that we carry, are trying to develop a new

hY

comprehensive feisure system, and they have a little something on us in
that they are not quite as troubled by that word as we are.

I am also troubled by the fact that we probably spend too ﬁuch time -
trying to define Leisure. We have all kinds of hang-ups with the word.
It gets all mixed up with the deeply institutionalized work ethic we have
in this. country. If I may, I would like to give you some contrast from the

views of at least two of the speakefs who have already spoken this morning.

One of our speakers referred to leisure as a reward for work, as pleasure,

»

as fun, as a‘Ehange of pace. Another speaker said it specifically isn't

the process of doing nothing, that it is entertainment, that it is

.

development, that it is doing something constructive. I don't know that

I can give you a very easy definitio&f leisure. I wish I could becauset

' »

I think leisure is something more than recreation. I wish recreation.was
[N

synonymous with it, but unfortunately it isn't. I wish that leisure was
something different from work; however, I think that's part of our problem, °
too. We tend to draw a dichotomy between work and non-work. .Such a

dichotomy is not particularly useful when we start talking about the whole

man and not just the working man.

~

Almost everything we have in our culture is geared to the world of

work. As I was reflecting on these thoughts, I talked with my children

.33
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about their own eduqationai process. I suppose I should add for the
benefit of those educators here that I am not an educator by profession.
But I'm a parent and that mBkes me an expert on education! I went through

- e

two of my teenage children's textbooks on mathematics, with their help,

¢ m——— .~

and I'm actuallflgoing to read for you some problems that I found: A *l_$

merchant mixes his tea worth 90¢ a pound w%th some worth $1.50 per p;und

to make 20 pounds of a blend which can sell for a $1.20 ; pound. How

many pounds of each kind sf tea does he use?" "A dealer bought aﬂ air

conditioner for $150.00. By selling it at a discount of 257 on the list

price, he made 5% on 20% of the cost. Find the list price.” "Working

alone, a mgchanic can do a job in six hours but his helper needs 15 hours

when he works alone. Together they gg'the job and half the Qork in twice.
\\\ -.as long as the mechanic. How long does each work then-é@ey can do the -

“ . 1
/W\ work together?" I could not find in either of my children's textbooks a

t

single, solitary problem that either was not to;ally~abstract—-sucﬁ as
find the angle of this or that--or was not reléfed to &ork. My findiﬂg
seemed something of a challenge to my l7-year-old teenager who does not
> like for me to be very dogmatic about anything. So he sat down with his
book for about an hour and finally came up with this problem: '"A rectangular
swimming pool, whose length is twice its width, is to be sur;ounded by .
‘a cement wall 4 feet wide. The total area to be covered is 2880 sg. Ft.
Find the dimension of the pool." But is that Leisure Educgtion? -1
submit that it isn't.

I : v -

N
The fact of the matter is we barely do a tolerable job 6f educating

people for a good job. We do almost nptbing*to educate éeopIe for a good

life. - We teachrﬁeople how tao get a job, how to keep one, or how to find

@

. another one if they don't like the one they have. We instill in people

from the time they begin school, and indeed long before they ever get there,

1
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an absolute terror of being unemployed, an absolute terror or not having

H

anything constructive to do, and mostly an absolute terror of not being
economically productive. What other explanation is there for the fact
that in our culture when people have a little free time, what do they do?

They get a second job. Many, many times not because they need it for
\

economic purposes, but they dori't know what else to do, they don't know

kS
what kind of resources are available to them. And if they did know what

élée to do, it would be a social embarrassment to do it.

* But the picture isn:t by all means ciear because the truth of the
matte;ﬁis that the leisure business of the United States is ome of the
largest businesses ih the world, ané I suspect that the people involved
know more about leisure th;n we are willing to admit. They are ahead of
our leisure institutions at all times, both the park and recreation

movement ahd the educational mokement.

A M
‘We are all wound up,.it gSeems to me, too much with theﬂdo;ld of work.

.
N

I just wonder what would happen if we began to dismantle the bureaucracy

that we have set up in our culture to erforce the work ethic. lmost
every welfare agency in the United States is an enforsgméht—agency, trying

-

to force people to work or to’insure their sense of guilt and social
isolation because they aren't working. I read not too long ago a fainous

report, badly suppressed by the government, from the Department of Health,

-

Education and Welfare called "Work in America," 1It's full of some very

interesting perceptions, although not uncontroversial ones, about work

alienation in the YUnited States. This I think is a subject about which

we know very little. v

- -

If you are in a large major production opefation you know something
about worker sabotage, something about absenteeism, something about the

problems of alcoholism among your staff, and something about turn-—over

. 39
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rates. However, §6mehow the relation of these facts to the human personality
in the work .situation just hasn't gotten through to labor, industry,
education or the Park and Recreation movement. . I don't know how we get

at it. I talk with labor union people and management people who mostly

see it as a problem of broductivity. They Ree it mostly as something
involving industrial democracy or the improving of working conditions.

It is amazing to me that so few people ¥n business or labor see any
connection whatsoever with what péople\do on the job and their atti;udes

about themselves, their cultuig, and their families.off the job., We do

. -
¢ t

almost nothing to facilitate-this kind of understanding.

What we need is a Leisure Ethic, What is it? Well,‘it is not a
sentence, it 18 not a chapter in a book or paragraph, it is not a college
course any more than the work ethic is any of these, but yet somehow it
is all of them. :

The Leisure Ethic is\a set of attitqgeg, and more iﬁpdrtantly, it 1is
a value system--a value system that has goals and reward?, peer r;;bgnition,
andlg means in our society to support and nurtu:: it. This I don't think
we have in our culture.‘ The park and recreation movement is éupplying a

very small fractional part of it. If I may, I would have to say that I
\ 3

think our educational‘process is doing glmegg nothing toward establishing

-

~ B3 >

a Leisure Ethic. I would have to say, and T'm sure controversially, that

.« ——the educational process is literally going in the opposite direction with

»
"

the very words, Career Education. - They do not spell out Leisuyre Education
.. \or sensitivity to a Leisure Ethic, Precisely the reverse. Even though I

wfll submit there are some places in the concept of Caréer Education for

' ,/'

’ .
btoadening choices available to people and expanding horizons of human
- . ”

freedom, I think it's labeled wrong, because I think it's going to be

N\ -

counter producgive.




: o 32

I don't know what a Leisure Ethic is, but I think we've got-to Have
o ,

one, becauge we have got to be able td deal with the whole\man and not just

the” working man.

What is a Leisure Education curriculum? I don't know that either.

s

Maybe I can identify something that it isn't. It isn't a course. I .See
h ¢

* , it frankly as something that's a horizontal component of the educatié%al

proceés--something that is in that mathematics textbook that recognizes

that we are in fact people who do more than economic transactions at the ’
" , ;

grocery store, and at the laundry.

R

As 1 thought of Leisure Education, I tried to compare the introduction

g

|

< /,5 course in either, It's a set of attitudes, a value system, a way of

e

of Leisure Education into the school system wiEh the introduction

$ -

seientific method in education because that's something you don't

~

’ N
learning. It seems to me that unless we can begin to deal with leisure,

—

__just as.we have dealt at'some inexplicable unspecific kind of way in the
1)

past with the inbrodpctioﬁ of the qciéq;ific method into education, we're

—

—

. - < o
going to miss the boat! !

Concepts of leisure education are all bound hp with a whole bundle of

-

things. Dave Gray, University of California, and Sy Greben also of
. - S

////;ycaiifornia, have written a vegz/intéresting paper about the nature of -7

o recreation. With some help from them we came up with an expanded definition
/ . N N i

o Of recreation of about 150 words. It's team work. It's fair pla?. It's

a sense of the future. It's self-fulfillment, self-identity, and I guess
. - ¥,

that's what leisure educatio {s.all about. Leisure Education is teaching

: .
people something more than satisfying_%heir econoinic boss. Concepts of

/./
could include things that are about teamwork, about
-

letsure educat

. &\ gettin ong with other people, about fair play, about having a sense of
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"of Wyoming. They used up Appalachia." . . .

That's worth thinking about and reflecting upon. And yetkge have a culture

degree to 2

-I've been in a qugndary 3H& last couple of eekg about the
which we have,absolutely-nc sense of the future’whatsoever !% m§tters of
national public policy., You~knew, experts tell us that we have at least a

. ¢
couple of hundred yearék worth of coal in the ground in-the United States.

»

So we shouldn't really worry about evergy because we cén use goal.

~ - - L

They tell us we have probably/three, foury or five times that much

~

oil sands and oil shale fn Colorado and Wyoming, so we réélly shouldn't . .

¢

worry about energy.

But the fact of the matter is, what's going to happer in the

ar AN

3000, when theé Society will git someplace in this part off the country)

look back on us and say: '"You know what that group of pepple did back

in 19757 ’Theymused up the state of Colorada. They used~up the state

-,

Suppose the people in"Charlemayne's time had wasted this planet in ~72
»

the way we are. How would we feel about them now?

We havF one of the most unbelievably Tareless disregards for the future

) F

-

-

I can possibly imagine. ‘ -

Why?

Because for the most part we don't recognize a future much longer than

g ; " ¢ ‘ ) ,4__’____’__,‘
we can see our very, very short lifetimes. . s

-
~

"All of our planning dimensions, if they reach really far, put us -

-

somewhere about the year 2000. That's not the end of the world. Most Bf

. N\ E ",
you in this room will have children and grandchi]_.\dre“ al:{.ve'.fn the year

the year 2100.

2000. Some of you may, in ‘fact, have grandchildren alive

~ .
that is so geared to concepts of perpetual consumption that we're willing

to squander our resources and support policies which don't admit to a future
4 - /f

at ali )
o
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LY
'
<
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1 think there are some helpful things happening. First of all, I

. N
! [

gee some barriers b&ing broken down. I see some stirrings in our national
econémy and our.national culturg. I think some of these are going to
. . —
jeopardize some of the sanctimonious boundaries that have been set on
professionals.
The distinctions between leisure and education and work, recreation and

the family may be all broken down. People don't make the kind of distinctions

between work and leisure that we professionals méke. Actually, people see

Y
s

life as much more of a continuum than our bureaucfgcy does. I think more
education is going to be taking place outside of the\school and outside

of the university boundaries. It's going to be taking place insthe recreation
centers and it}s going to be taking place iq indusériai settings. It may

not bé labeled educatioﬂ( I think there are going to be enormously stronger
effo;ts to make education\more than just school, to be more than a curriculum,
to be more thaxja classroom, to be more than s:omething Just for~y:>ung people
or, for that very limited'n mber qf us old students who want to go back to
something called continuing education.

- t .
I musc/sa§/that I disAgree with the previous speaker when he talked

love to have a course in Japanese architecture and I think other people
should have that opportun{/y« It won't ever-have anything to do with my job.
However, it might have something to do with my attitude about myself. 1I'd

/ ) .
like to say I also disagree w}th his observation that there isn't something

14

frightfully useful in knowing about shrimp. I want to reflect for a moment

on a remark that was made to me by one of the greatest women I ever knew. \

4 ‘.

When I was Director of Public Affairs for the U.S. Fish and Wildlife SerQide,

I got to know Rachel Carson about the time she was living in Silver Springs.
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’

~
.

{Est a few weeks before she died, shé and I were reflecting on her front
’ ’ :
porch about the nature of wildlife. She made a very profound statement —

to me. She said, "Dwight, you know ducks don't need mam. Ducks.get along

well without us. But man needs thexéhcks, becguéé without the ducks, man

~ ¢
loses a small piece of bis own identity. Because what makes man 'man' are

»
the similarities with the animal world and the differences from it.""

2

I .

i know it's probably technélogically possible for us to have a world
with no anim;ls in it. But man will no longer exist when that(day comes.
I think it's pretty important that we understand what that shrimp does -and
how it lives and why, and why it's desperately important to have an
enviro;ment that recognizes the existance of those shrimp. Indeed, the

disappearance of these shrimp might be some kind of signél about the future

!
{

of man. f
) e

I think there's going|{to be a lot of pressure on Patks and Recreation |

po————

\‘ t L}
fining leilsure|and educating fox leisure are not
\ |
concggns. Pdrks &#nd Recreati n professionals are

\

agencies in the futurf. D

going to be just educ%ti na

v
[

i H
L3 i

' ‘ \'
going to have to do some Xhings, too.| They are going to ha e to expand

§
H i

\ their\definitiohs of clientele to include the entire population and not

el A}

N “ ! '

just fortions that have\mostly been our clientele in the pagt. We're going
to have to be prepared to maké\the necessary distinctions between "senior™

i
i

and "more senior" cit{zens. Trying to meet the.needs of a population at
. N
age 60 to 65 is oneuth*ng, trying ‘to help people who are 80 or 85 is a \
J > |

|
very difgf ent sort of thing. And for the most ¥art, we don\t khow very

v

.

much abo that. I have a general impression that an awful lot of sepior

\ citizen p&ograms are\kind of warmed over death, because they do nothing

. more than try to provid 'people\with diﬁersion, with a kind of fun and

. / .
games for a child-like ehvironment with an attitude of keeping the people

. ;e
’ . : \ |

~ »
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busy until they get out of the way. On thL contrary, we also hgwé/g/gggzgﬂiﬂ’ﬂ"

host of senior «citizen p\cograms whi(;h ;ttempt to make people useful and
get them back to work as volunteers. Why? .Becadée they are free, not
necessarily because they are productive or intellectual.

I think we are also going to _have to come to grips with some very

N ”
tough questions about professional turf. Bureaucrats like to protect their

professional turf. They always feel threatened when somebody tried to pile

.a new job on top of them, especially if that job involves bringing other

disciplines to bear on the problem. I have found that my own adopted

profession in Parks and Recreation is one of the richest I have ever come

) 14
up against. Why? Because over the course of time it has become interdigciplinar

It has drawn very richly on Americaf cultyre, enginébring; the hard sciences,

- . b

1a:2§5§be aéchitecture, the soft sciences of sociology and welfare economics.
I think this is what gives the Park and Recreation professibn just a little

edge on the.problem.
I think educators have a real problep. Just as Park and Recreatiop

people who are part of the mainstream of the American'life, and hence, have

all the proﬁlems of the institutional/parts,of the work ethic, the educafors

- N

have exactly the same pYoblem but t y\don't have wsome of the attitude

N .
set that Bome-Parks and Recreation professionals have adopted. I think

™~

N . - ~
it's incumbent on.Park and Reereation peoplg\and those who found themselves

among the major professio s\Eg\fi:re thaf set ;?\&ﬁgitudes. I think Qe

really mugt set aside our fears of interdisciplinary infringement. I think

the only way-we are going to get at this problem is by some kind of

N

horizontal planning process which can come to grips with the sociology of

‘ leisure, the economics of lei;;;E;~thg;g?liticé of. leisure, the medicine of

leisure, tye psychology of leisure, the planniné components of leisure. I

- : ~.

. : o . ™
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feel that Leisure has enough room for all.

%

I think we're also going to have to %hange our definition of lezéure
and recreation and here I am, perhaps, backing up a;d repeating my problem
with the word Leisuré iéself. I want to include within my definition of
?eisure activities the whole wor}d of volunteers. For many people,
;oluntéerism is their form of disc;etionary time usage that can becomg that
special signal and speciél form of éelf—fulfilling activities, the thing
that provides self-esteem, the fhigg thgt\gives a person a reason for

living. But I also think that recreation and leisure activities don't have

v ~

)

to have any necessary productive component inthem. \Even just the process

. ‘
of thinking can be an enormously useful kind of activity.
)

What can Park and Recreation people do? I have fretted a lot about

that question, and it's kind of a difficult one to answer. I hope this

» -

conference is going to come to grips @ith some of the issues. First of
all, I think that those of us who share this movement have to provide a

model énd we do not now. We must understand the nature of leisure in our

lives in all of its dimensions, and we must begin to live it =a littlg bit

i

*more ourselves. Leisure is more than just fun and games, it's more than

| .

diversions, it's more than fulfilling time. Leisure is at least as complex
: .

- .

L, ‘
as the world of work., Some people's leisure is someone else's work. While

! .
some people play-at their job, it may not be leisure.

e must have a-sense of program clientele that is as broéd as our
§ v
people. We've got to deal,with the special populations of the physically

|
alter bur programs in the way they are conducted to emphasize human
L ' ) C N
developmﬁet it will be in the development of the positive self-image."

and méktally handicapped. Gray and Pellegrino put it this way, "If we must '

\\\\3e've got to enhance the possibilities that people can experience the




38

achievement of personal goals and positive feedback from others. We
must re-think competition/and the way it relates to people's lives. We

have to accept responsibilities for the human'congequeﬁces of what we do.

NS l

We must begin to evaluate everything we do in this human dimension. The

critical question is not/ how many people participated in this pfégigﬁ?,”
or even what it cost, bdt what happened to the people in the process?- e
It seems to me that those of us in the Park and Recreation movement

—_ .

have also got todsee léisure as a system, not just as a thing. It's a .
system of places that'; more than just recreation centers and parks. IF's
more than probably anﬁthigg that we've even thought about yet. It can be
lookeq upon as a suﬁeémarket, it can be a radio station, it can even be a
television program. ,t needs to be a system than can be many things to
many Eeople: 1 know.khere are a lot of professionals in parks and
recrgation, and I suskect in the educational field, who are deeply troubled
bxlt‘e tendency to lgy on people the résponsibility of being all things, to
all‘people, a job that just looks tremendously big. That's a tough problem
bec%use none of our educdtional processeé give us enough of the tools to

be %ble,to do the whole job. This is where I think we must beglﬁ to work
muci more closely together fot Just in the ‘community education %ramgWork
butyin the planning framework aﬁ? the professional development framework

as yell. >~ . : . ‘ :

- I think Park and Recreation pqopI% have to see their Jobs as esséntially
educational. They must operate what in fact is an education system. I
admpnish them to hire anleducator, cooperat; with the school system, and

with other social services. 1T might say that I suspect most educational

systems could be enriched by hiring Park and Recreation personnel, by hiring

leipure scientists, and by hiring leisure professionals as well.
. . \

$3 -
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Leisure Education seems to me tc be an opportunity. it's an opportunity
to bring change ig;o people's lives. 1It's an opportunity to improve the
quality of people's lives. It's”a; opportunity to Btoaden a very important(

dimension of human freedom in a world that is all too prone to crush

-

individuality and to circumscribe freedoms.

Perhaps in the long run, leisure is really some great hope to preserve

S, :

freedom in a world where our governmental and economic institutions too

.

-

often appear to want to take it away. This is a tremendous challenge of
which 1 think the fun of exploring is worth every bit of the struggle.

L)

T e
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Ms. Doris Harr

Chief, Program Development Section
Development Disabilities .
Department of Health, Education and Welfare

Washington, D.C.

. ‘ {
Everybody always gives you that thime about how happy they are to be

here, what a wonderful topic this is and exactly how meaningful it is to
talk about leisure educationtg}&gu;¥ose. But let me tell you the prbblem
I\have. I'ma "Fed." I'm suppo;ga to care about the whole continuum of
life and a p;pulat%on who are handicapped with mental retardation, cerebral

palsy, and epilepsy. Now tggt means that I have to be concerned about
Eed

early case findings and prevention and other maternal child health concerns.

I have to care about early case findings, diagnosis, treatment, training,

~

day care‘serviceé and all that heavy éiuff. We are about all the cases

. that are going on that demand the rights of edﬁzgfion\ig; every handicappedQ
£ . X

.

"child in this nations Now that alone is enough to kill any one person. But
~— . ®

S
it doesn't end there. We have to care about affirmative action programs for

~

hiring the handicapped once they're qualified, we have to care about information

and referral of public information, we have to care about transportation and
. A M
housing. So, here comes somebody, in a form of Jean Mundy, and says, 'How .

» r

about leisure education for the handicapped?” We're out there to get them

/// to work and here #ou are trying to convince me that they should s{ay_home

. —3pd play artsy-craftsy with a little pot of glue! Little you‘know. I've

been fighting types like you for years. There are too many people in the ~

-

world who just ‘want people who are handicapped to sit.back leisurely,

L3
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take it easy and get QUt of the vocational stream, the school, out of sight
and o;t of mind. If Ehgfés what you are expecting, forget it! That's not
what I'm selling.
o i believe that we do need all those things that I just told you are ‘
our top priorities. And in this year of austerity-with budget cuts in
Washington - and we haven't seen a thing yet; there are going to be cuts
like crazy. I'm predicting to you tha% unless you ingerpret what you mean
by leisure education, you're éoing to be one of the first things cut.
Because for many people that means ''play" and we aren't going to have time
for any play in Washington. It won't be anyone's priority if you sell it
s play, or-romping on the beach in Tallahassee, picking up sea shells.
‘\\gowever; it is ironic that educating for leisure really is a priority
" . .
right in the midst of everythiqg else and let me tell you why it is. Even
in places in this nation where Qe havé succeeded in getting éeople out of
institutions and back into their communities, found decent housing for
then and found them rather decent jobs, some have had to return“to the
institution and.some have geen put into jail. What happened? Why did
they fail? Because no one remembered that the person has to deal with 24
hours of life. His life is not just a vo;ational skill'of drilling,
seliing, or boxing. A person has to go hdme froﬁ that job and he has
to spend some other part of this life in doing different kinds of things
that he may not be prepared to do. / '

In case after case we see where a boy ends up on the street looking

for companionship. He finds gangs. He finds gangs that were stealing hub

¢

caps and because of the lack of physical education, he didn't run as fast
as everyone else when someone yelled, '"Cops!" The leader of the gang hands

the hub cap to him and he takes it, stands there and the cops catch him.

So he ends up in jail.
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In another instange, one young girl may have beep seeking the same
companionship. She was looking for some way to spend her evening. She
'was found walking the streets searching for such companionship. According ‘
to ;he kind of companionship she finds, she may end up in jail,‘she may be
pregnant, she may be hurt because she didn't know how to use her leisure.

So, I'm telling you that it is a priarity. I; is the priority that can
" break our back in spite.bf our looking for housing, our institutionalization,
our looking for all those jobs. ‘

You are‘leaders in a very important part of 1life that unless it's
put together in a meaningful way and people are given skills in leisure,
everythiﬁg else that we are doing will be ruined. So please, understand
and interpret to those of us who may not know wﬁat you mean by leisure '
ed;catidh. Interpret it in a very meaningful way to people like myself

»
and other "Feds" who may be slow to learn.

I would 1like to back up and go over in a little greater detail of the
things I have mentioned. The community, because it hasn't known what to
do with certain kinds of handicapped populations, has placed people in
institutions. Those institutions don't have leisure activities; tHez have
all leisure but no meaningful, quality ac%ivities. They spend their time
being herded from place to place. They get up in the morning and are gang
showered, they're led to a dining room, and I use that term freely, where
they are fed. They're fhen shuffled out into a day room whe;e they walk
the perimeters of the room or sit in a corner and rock. Their play
materials are often their own éeces and their own urine. Their playmates
are aggressive other patients. , That's leisure but there are no quality

experiences; it is not planned. The staffing for this is usually two

people sitting at tﬂe doorway of this day room talking to one another.

A
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One may have his foot propped up on the doorsill so that no one can get
out of the room; the other may be letting his eyes roam over the room

from time to time to make certain that no one is really killing anybody

.

else. There is a need, a desperate need, for somebody to appreciate the

¢ T -

use of these people's time. There is training that needs to be done,
there is play that needs to go on, there is meaning to be brought back
to life. M

We do bring some peoplé out of such situations. We do bring them ’
'back to the communities and sometimes put them into trursing homes even
though they're younger people because they are physically handicapped,
somet;mes multiple ﬁandicapped. You don't get ag many largé day rooms
as you see in institutions, but essentially the same deadliness creeps

over the place. Between treatments and other specialized things that

7

nurses do, there is nothingness. If you aren't retarded wh%g you get

into these situations you certainly become retarded over time. We are
dehumanizing people who are second class citizens in general. This

includes the aging, the physically handicapped, the less strong among

—p——

us. We need so many leisure specialists to get out there and put meaning

back into life for all types of special populations in addition to the

3

population in general.

Many of us here may be saying to ourselves, "oh, we know what to do

. Ve

with our leisure if only we had some." However, I'm sure you realize

L3 3

that most of us don't., I suspect that even leigsure specialists may not.

I:had breakfast with two people who are supposed to be retired but it

.

didn"t sound as if they were in any kind of retirement to me. They were
out there looking for part-tiﬁgﬂteaching positions and being consultant to
this and consultant to that. So I' suspect that even leisure experts may

have a little difficulty with this.

8

v
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Let me tell you some of thqh?roblems that we've had Hq communities

where we wdnted recreational programs and facilities for the ret%rded.
. ’& - .

What we get from recreation departments is, "We'd have to have some kind

of spécialist; we wouldn't know how to deal with.those folks; it takes a

psychologist at least, to really undérstand their problems.” 'Yes, we'd

- «

.

it Wednesday mornings?" Do you know why it's Wednesday mornings? '\\;\\\\\\\

They drain théxpool Wednesday afternoon so it would be o.k. for them to

come on Wednesday morning. Those are the problems we face in trying to

get leisure services.

/.
I'd 1ike to tell you of the problem you are going to have with us
: —
"Feds." If ydu come to us for money today, remember we have great

fascination in Washington with statistics and numbers now; it's called
Accountability. You all know &bout éccountability. The:gfeatest
titillation to Congress comes.from telling them how many taxpayers you
made out of folks and exactly how much money they are now putting back '
into the treasury. If you come telling us how many people you have helped
to play, that's going to go nowhere. If, on the ofher hand, you have

said that you successfully helped keep so many people out of institutions,

happily out of institutions,jyou'may have something going for you. Behéuse
the institution;i life that I described to you, befieve it or not ,. is a
horribly expensive way to handle people. So if you can help to get - °
beople out of institutionséand help them to sté;idﬁt,mthat's a great
statistif and we will respond to that. |

I believe that there's another level where you can make a significant
contribution. People can bécome personally more independent than they

are. They can help their family members be more independent if they

49
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can jdst live at home safely and let other people go out to work. Perhaps
. -
even a degree of homemaking skills, a degree of activity that will be

o

N ~~
productive even though homebound, is something that you can contribite

and to which we will be very, very responsive. There are also sheltered

workshops and work activities centers where I believe leisure specialists

o

could be added ina very meaningful way.’ -

Above all, I believe what wé'reall;\ﬁeed from yqqiis help in knowing

¥
/’,'
-

who have found jobs, and who have found a glace to,léyb, to use their.

how to help individuals, young adults Eg,have gotten out of institutions,

leisure. 1 beg of §ou,,pleasé\don't;€6;; to us with huge organiga;ional
efforts to have bowi}ng in ;hé/;;enings. Don't come to us with great
big organized teams pecéﬁg; that isn't r;al for Eie individual retarded
person who is living in y6ur communityl What they really neeﬂ, and perhaps
yh;t all of us need, is a way to spen& their time in a meaningful way when
they're broke and alone. We need fhat‘more than how to put together a
model from a kit that costs money. We need that much more than organized
sports, we need that more than playing tennis and golf. Those things take
money and the retarded who are undéremployed‘apd poorly employed really
can't afford that kind of leisure activity except the day after pay day.
The thing that really hurts them is when they are alone aﬂd don't know what
to do and the T.V. tube has blswn out. Then we have them climbing the
walls, that's when Ehey get ints trouble.’ |

| These are difficult things Fhat I'm giving you now. They are the
real chalienge. If you think it';-easy to find diagngstic clinics and
early case findings, that's really a snap in comparison to what I'm asking

youlto do. No one is doing this. No one really knows how to do it well.

This type of leisure education is one of the biggest gaps in our field

Y

.
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because everyone is accustoPed to hghdling these ""Special Peop{s" in groups,
large groups. No one stops to teach the disabled what he can do alone

in his own home or community for no-money. If it's going to cost money,
ﬁg;get it, beca;se they're broke. They need something they can do as
hobbies that doesn't cost mone?, that will be a delight to them, that will
ﬁotivate:them, please them, and give them something to look forward to.
That's challenge and I th;ow it at your feet. You in turn should bring

that challenge back to all of us at the Federél.level. ' .

After all the education and training has been completed, the day

.care is over, and the work activities are done, what is there in life?

8 . :
What is the goal in life? 1Is it to get to work? I believe not, not

nec;ssarily. ;t'é a part of life and yet it's the only part that we

get around to in teaching the special populations. So I see leisure !
educators as the real motivators to ﬁgose of us concerned with spec;al |
programs. You must articulate what you can do because we don't appréiiate
you. We think you're Just playing. It's up to you to remind us that

>

there's more to life than working. And remember, even when some of us fancy
. . » .

folks devise means of getting people out of overcrowded, inhumane institutions

and after we've found a variety of housing in the community, and after we've
AN

~

devised ways of transporting the most multiple physically handicapped person
from place to place, after we've done all of this, there remains the question,.
"But for what have we done all this? Where is the quality that really makes

-

up life?" I think leisure education holds the answer for us.

~9
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- LEISURE EDUCATION FOR AND DURING LATER MATURITY <
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National Council on-Agi B - -
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N ‘ C VWashington, D.C. ' \ 7 )
s ” . \: ‘e . /‘
™~ . , . -
~ E LN

It is a pleasure to meet with'you today. 1 greatly appreciate the

. opportunity to be here, to share some of my thoughts with you, but more
. 'r.\\/
important for me is the opportunity to learn from you--educators,

_ practitioners (students) in the fields .of leisure education and ‘services.
Hopefully, together we can address soﬁébof what I‘understand to be our

mutual concern.

5

I'm assuming you're here because you are interested in improving ”—‘\\

leisure ‘opportunities for the elderly-;énd I'm also assuming that you
~

believe as I do that the single most important way is by improving the

quality of the staff who provide ;hese opportunities.

One of the major roles of NCOA for the past 25 years has been to ' )

_help pragtitioners better understand the needs of older persons. NCOA's

major efforts have been directed to increasing the awareness of the

*

potentfﬁl of the elderiy--what they themselves can continue to contribute

X4

so their later years will have purpose, meaning and worth.® Ever mindful

\

- <:r"/of their problems and J’Fﬁing‘with others toward their allqviétipn, NCOA

maintains its fbcus‘on the strengths of‘pldef people; building on the

positive.

The Institute which I direct focusesdits attention on issues of

concern to personnef who operate senior centers and other local group
A

programs for older persons. We publish a special news letter-MEMO-and

r .
monographs on programming, develop special sessions during NCOA regional

and national conferences difected to our specific audjence and currently

ERIC - - 52 . | »
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-stimulation. But, there's a tehdency on the partQf the publiﬁ in

N 48

we're doing a two year study on Senior Centers and Clubs for AOA which
(
includes a national Survey—aaﬁ§§he development of a directory of centers

and clubs for older persons open at 1easg one day a week, an indepth
/
survey of 1000 of these programs, site visits of 30 programs and a study

¢

: L4
of 'user and non users. In addition, we're doing a series of seminars to

X

/u
which we've dnvited specialists in various aspects of Center operations -

the reports of which will ultimately be developed into a Guide for the

Planning, ‘ésign and Operation of A Center for Older Personms.

You are, I know, well aware of tﬂe increase both in actual numbers
as well as percentages of the elderly in our communities. And, as their
ﬁumber(increase, their Peeds«and interests must increasingly be taken
into consideration When‘planning programs. How can this be done? ﬁbw
can this best be done in a wgy that's meaningful for the individuals to
be involved and manegeable for program staff?

We all know that the needs of older people tend to be the same as
to be useful, to be a part of

.

the community, to enjoy companionship, to occupy leisure time ié’satisfying

those which motivate most human beings:

ways, to have opportunities for recognition, self exﬁression, 7ﬁuﬁn@ntal

E

general and that unfortunately includes the elderly themselves as well

as those who plan programs and dllocate resources to believe that older

people want to be
of performing the
A study just

the attitudes and

older people themselves.

inactive, disengaged and even see them as being'incapable
activities which.would fulfill these needs. '
completed by Lou Harris Associates for NCOA }ookea-at
expectations of the general public toward aging and of

The findings underscore'the tremendous ¢

~3

discrepancy between the way older persons feel about themselves &nd’ the

way in which they

and the rest of the public view older people.
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The majority of older people see themselves as useful members of

; .
the community with the capability and the capacity to continue learning,
. l
growing, developing as individuals and in roles serving their communitieé.
M !

>

At - the same/time there are some older people for whom living 'is hard and

their needs require special attention and need to be speéially addressed.

-

The 23% of older people with incomes under $3000 report in addition to

’ 3

their financial and health problems they are much ‘lonelier, have less to
. do/to keep them busy, qon't feel needed and are more concerned about

crime. Along with income, the study showed that race is a key determinant--

-
-

in every problem area black elderly feel far mor® burdened by serious

problems than el&erly white. And though part of this is éxpl%ined by" )
income, within the income range, older blacks reported more serious
problems than older whites.

Certainly these persons are of concern'to leisure educators. But
‘ < s .
we all know that hungry people or frightened people aren't going to

attend leisure programs to address their self actualizing needs. Many,

if not most of you, I know asc}ibe to the belief that you start where

-

the people .are--so you can understand why I recommend 40 programmers
. . oy

. ) 4
that they use Abraham Maslow's Needs Hierarchy to assess if they're

t 3

covering all the needsiof the people they're supposed to be serving.s
N

Maslow reminds us that a person's.most basic needs of food, shelter, -
safety must be ﬁilled before that person can think abouflhigher needs
such as associating; achieving, and self -actualizing.
' Recreation or leisure service departments in some communities are
Eegiﬂﬁing to assume responsibility for addressing such basic needs--in,
coopefation witE pubiic aﬁd private s;cial agencies exciting things are )

7 .

happening which open new opporturities for populationms heretofore grossly

)

underserved by %eisure services. Food programs are being ?ﬁitiated by

B
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re#reation departments with funds made available by the State Offices on
i .

Aging; employment opportunities are 'being developed;‘health programs are

.

I A

-

— provided; coynseling‘is made available-—in other yords, the instrumental

needs oonlder persons are being addressed as_wellias‘the'expressive <

.. needs. , _ oot ’ . _ é$
"But to return to the more general findings of the study--the

?

< N -

;discrepancy between how older people see themselves and' the public wiews

.
- v * L3 M

' - , L, ' ) . .
. . M- ‘
them. These misconceptions regarding the capabilitie$ of ‘the elderly do
- € . ’.,
the old a'great disservice for, as the repor€ notes they confront older
t . \ x.", ' N
people with a society who sees thtm merely as a problem and not part of

.

the soldtion to any of society's problems. The report goes on to say
that these erroneoue expectations also generate a.sen;e_of guilt and
pity anong the young and not a sense of appreciation for the talents and
. energies that older people can still contribute to society. ) ; °

The most\giiatike view of the capacities and capabilities of older
) N .

~ .
~

persons was Héld by individuals between 18-39. Since so many leisure 1
SN

~ N ]

service personnel fall within that age range, we can begin to suspect

- why 'so much programming infantilizes older persbms. As I travel aroynd

the country I see program after progran which reinforces the stereoty
x " ’ -
that older people no longer can do that which they somehow managed to dé

-
-

s well for themselves and their communities for years--make decisions,
\ . run their own affairs, learn how to cope with a rapidly changiné society. kﬂ
. On the other hand,'l also see programs which have encouraged-older v

person§‘§‘7nse their capacity for continued growth and'development-—

N 3

which recognize, respect and encourage the utilization of the experience,
v knowledge, skill and ability derived from the reality of living and most

S importantly which protect, proclaim and maintain the adultness and

dignity of the elderly.
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Whether we intend to or not, our community-based programs directed

4 * ¥ M ) N . . . .
. to older persons exert their ipfluence in two ways siiultaneously: A upon

4 .

the ways in which individuals.adapt to :the processes of aging within any

given community and upon the ways in which the community adapts to 1ts

———

DI A - \
aging members. In.planning programs, onge must l5bk beyond the 1ntr1ns%c
\
attractlveness and worthwhileness of any activity to 1) the specific

‘e

help him/her cope with curfent needs, and; 2) the message the community

receives from the activity about the interests and capabilities of its

2 "

_older citizens. ' ) . L .

Though there's a great ‘deal more\I'd like to say, 1'd rather use -
[ ' :
our limited time to hear from you, so let me close my formal remarks .

\ . , .

3 H .
with a final quote from the Lous Harris Study which I believe is

especially relevant. to leisure educators.
s
e . b \4\,_‘\ N

’ B! — L ,
"The young must be taught to See that there is a continuity
to 1ife, and that, apart from the inevitable aging of the
.body, people in their laﬂgr years ‘are not that much different
"from the way they were in’their own youth and the way the
+  young see are now among tHemselves. The old thepselves must °
earn to see that they are\not really exceptions, but that
\\\\_‘~_/4%ﬁeir peers as a group shaﬁ their energies, interests,
capabilities and concerns. \In short, both young and old can
and need to identify ‘with- sd e older Americans as people
with esseritially the” same stiengths and weaknesses, hopes
and fears. Before efforts t¢g "improve the conditions and
status of older people' can be really effective the public
must first learn more aboyt %who these older people are and.
the role they as individuals want to play in improving the
’ qu 11ty of life in this country both for themselves and
for' the nation as a whole.

‘e

uses to which the olde‘r:*TaT,t‘itipant will put ‘th& experience—how it will l
|
;
|
1

- .
- Simone de Beé%:oir in The,Coming of Age provbkes us toeonsider that

"01d age e%poses the failure of our entirercivili- .
» zation. Thh:e is only one solution if old age is . F\\\.
not to be an, absurd parody of our former life, and :

that is to go’bn pursuaing ends that give our existence
meaning-~devotion to individuals, groups or to causes,
social, political, intelligent, or creative work. ",
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OF EDUCATIONAL PERSONNEL

FOR LEISURE EDUCATION

\\\\ \\\\\\ Dr., Ione L. Perry ) '
. \ S ’ )

- \\\\ Department of Curriculium and Supervision
. ™ , University o€ Georgia

Athens, Georgia .

I am delighted to have an opportunity to participate in this First

National Conference on Educating for Leisure and wish to commend the

cooﬁeratiwe'efforts of the Society for Parks.and Recreation Eﬁucators,{

- A ~ .

. Florida State University, and the FloridaiDepartment of Educatién for
. . ' .
making such an opportunity possible. Needless to say, it is also fine
U | ‘

~

B

'‘to be back in Tallahassee and among former colleagues and-friends at - 4

both institutions.

-

K

It occurs to me that if we were to f1lip back through the pages of

~.

1 histof}j we might almost.be able to see Abraham Lincoln, standing in

lean humility and with éorrow of the moment mirrored on his face, as he
. P

T
PR

spoke so commemofativel§ at Gettysburg: "The world will ‘little note qﬁrg

+ long remembeé what we say here, but it.can never forget what. théy did(}
here." The angular loé cabin president was'QTong ~ for.we do remember. .

’

T . T T

what he said and what they did on that Pennsylvania batt;efieid nearly a
century ago.

Now, I'm not at all confidént‘that what I say here will be noteworthy,
4 R . . . : -
but.-I am most hopeful that .what we do here will be memorable. -

N

. I'm hopeful because I-genuinely believe that from the moment this
' confererce begdn, we haQe eﬁg@geQ ourselves in an important endeavor --

" together we have talkﬁd, listened, ‘learned and acted tﬁat we might in

/

- eT

'
7 . . .
.




some way positively influence the quality of life in our democratic .

society by attending the complex issues and concerns related to educat ihg

for leisure living. And, I submit, even at the risk of sounding Pudécioué,

that the future of our society rests in large measure upon our deliberations

.

» and actions throughout this conference and upon our return to our respective

‘ )

-

positions of influence.

A

-

I make this bold assumption not withoﬁtfrealizat;on that the challenge
is great, the problems complex, and the solutions somewhat evasive.

Rather, my boldness is mustered from encouragement and enthu*sm at

D S e R

what I know is possible when a dedicated group of indiQiduals such ds
youéselves rally together in recognition of a common cause. Why -- all
?ﬁnqs; of things are possible ~~ we could become a new policy-making
comple? ﬁq; Leisure Education. Our efforts could influence leisure-

f

services in Am

ca, including ﬁhe formulation of new and exciting

policies in the educat for leisure.

4

My boldness further stems m the belief'that by our very presence

P N P Ty E

here we have broken a "conspiracy of silen

’

us from moving toward our goal of educating

" which has invisibly blocked
for worthy use of leisure.
Together we have too long engaged in this conspi%agy. Public educators

PN

and recreators alike have failed to pursue thoughtful discussions one

e e s s ik & nr

with another. Moreover, we have entered into this conspiracy within our
own organizations and institutions. Each has noted the needs, proﬁided.

1ip service to the importance of the task, d even fdrmulated goals.'

(In education, you'll recall as y as 1918 with the Seven Cardinal

Principles of ffigggary/faucation.) gﬁT, the fact is that we have

allowed our§gives-to be muted, to become complaisant with a false sensé
;

) k
of securitx instilled by such silence, and this has mitigated against

the independent efforts of each. The task as I see it is so great as to

3 s ‘
5(
.
N S .

.
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O S T P T P Iy SPP T




. NN o~ \\ 54
Pl \'

. require a crossfield appfoach -- the interaction and working together of
* . educators, communﬁ%y‘IEaders and recreators -~ ail such persons and

; . groups of individuals who share in this commitgezi;\\\x .
. WHERE WE_ARE \

e t—— s re— —— A < EER ™

It is 7 matter of record,‘if not common understanding or personal ‘
experience, that increasing amounts of leisure time have become available °
. to individua&s as our post-industrial, scientific, technological society

has evolved. ' It is also obvious to most that these increasing amounts

s

‘of leisure time offer the promise of enhancing the quality of life for

all byfgontribgting directiy to the psychological, physical, aesthetic,

R:Emotignql and social growth of thé-ipdividual and thus to society at

ot
large. On the other hand, we know the mereupregérce of sueh time does
: « H . . -

not necessarily nor automatically lead such desirable outcomes.-

’

T~feisure can be fearful, threatening, bori nlawesome reality to

some. And, it also can lead ralization, dehumanization,

\»\\\;: even destruction of our cul@ure\iiinot utillized wigely. I suspect that

L N it is our kno eage of such possible conse
\q. - ’ - ~ ’ *
determined, dedicated actien. = :

Twentieth‘tentury‘so iety needs fot oply the produc s of traditional

at calls us to such -

> i

\\\ academic activity -~ the creation and dissemination\aﬂa owleﬁge -
\ Vs e
\ but, dt also needs the products of\aesthetic, ¢ultural, and environmental
. studiés. It neeggqthe products which educating for life in a leisure

- N

N
. age ca¥ yield —- individuals with the.capacity for sensitive, tompetent
g . L

\\\§GH§EEh in the appreciation and use‘EYeﬁtscretinnggz\tgge, individuals

2, ’

' oA ' ’ ‘
w&th the\| capacity to cope with Toffler's "future shock." And the schools

kY

can no IOQger un th@@r responsibility to guide and'direct this learning.

AN

Rather, th musfy come Eac —to—face with their obligation to provide in
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-

the education of every student a leisure dimension which permeates the
entire educational program -- which becomes comparable in emphaéis to

eiisting‘areas of the curriculum like mathematics, biologicai sciences,
K 4

_ history and so forth. ’ .

what, then, are some possible steps which we might take in providing

a leisure dimension to the curriculum? .

/

e e i,

One of the first steps, it seems to me, is to demonstrate that

leisure education is‘pertinent,,and essent;él to all students. It
really makes little.difference whére'the demonstration beg}ns, but where
it ends up is important. At some point, the school board, classroom
teachers, and the administratorf of a school district must be convinced
that leisure literacy for all tge students is appropriate to their
school.' And of special importance is convincing the students--though
;tudents themseiveé may be shg most winning advocates of leisure education.
As you know; many are already demanding that education become ;ore
relevant, more responsive to their needs.

A second step is to enlist support from t%e community at large.
Quite honestly, dem;nstrating to this group that progrdams for leisure

education deserve a prominent place in the school program may be extremely

difficult because the political‘and economic support ifor educational
+ . T 3

l,‘.‘s

programs emerges directly from the value system at work tm4¢.

3

-,
ey,
ey,
AN .,

Also, we all know that education for leisure has not %een redognized &~ mmmn

!

an essenthal component in schools. ‘ ol
Ty .\""\
b Y \_“\

|
1
|
|
J
|

, o +Once thgis two_steps have been taken successfully, attention may

*Eufn to how the leisure dimension can be introduced into the total

|
|
|
|
|
|
|
|
|

’ school program -—\\s\gifically to what I should like to call "strategies. -

for intervention."
R v

-
ol -
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BUILDING A CURRICULUM FOR LEISURE EDUCATION

One of the first strategies for intervention is to conceptualize a
"curriculum for leisure education. Curriculum building alyays involves
choices, no matter how limiFed the interest in and understanding of what
is possible. Very simﬁly, a curriculum plan is the result of deéisions
to work toward certain educational goals and objectives réther than
others, to employ certain teaching strategies and not others, with
certain concepts and materials in place of others that are available.
Unfortunately. the typical curriculum guide presents little more than a
reflection of out-dated practices or vague generalizations. And, quite
understandably, it typically has received only the slightest recogni tion

-

by- practitioners.

Characteriéti;al}y, each program of study has gone its own way in
the public schools and in colleges of qucatioﬁ, its boundaries shaped
much Tore by the accident of individual leadership and contingent social
event; than by sygtematic stud;i research, evaluation and development.
With little effort made in the past to relate the various programs
either in educational theory or practice, one visible and defeating
effect has been the "additive" curriculum, with specialists competing
with one another for the itudent, for more time in the total curriculum,
for more of the school budget.

One way out of tﬂI; convent ionalism as we think about building a
curriculum for leisure education, and I am not equating "curriculum"
with a -prescribed course of study, is for us to disfinguish more clearly
between what we now do in the schools and what 1 possip}e, and also

befween what 1is possible and what we think we ought to do or try in
e
>

leisure education programs. The rational rejection of some possibilities

and the deliberate election of others would then become sin central

61 -
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activity in curriculum building. We might begin by simply identify;ng

. .

the opt?pns for insgruction in the schools and then explore what behavioral
model'o; combination of modgls we might incorporate in the curriculum

and on what gro;nds? We might go on to identify the areas of levels of
leisure learning. Out of this analysis could come criteria, concepts

and skills'for a leisure education frogramlthat would relate both vertically
and horizontally to the total curriculum, that could be interrelated and
interlaced with existing programs in art, music, reading; that could

*

enhance current practices in physical education. etc.

~d
f RS
<
DEVELQPING INSTRUCTIONAL MATERIALS

-

Another strategy for intervention is the development of materials
and media that draw on the concept of leisure, materials, designed for
use by classroom teachers — both at thg,elementary.and secondary le;els -
materials designed for use by instructofs in comﬁunity and adult education
programs, materials designed for use by professors in teacher education

programs at the colleges and universities across this country. Obviously,

I'm proposing the creation of various different kinds, types, and levels

-

of instructional materials and media—-from LAPS or modules for use in an

individualized program to highly technical works related to philosophical,
theoretical, pedagodical concepts in teaching leisure literacy. BUT, my
observation tells me that such materials are not-readily available, if
they exist at all. ¢

There are individuals in leisure serwices and in public:education
whose energy, creative talents, and collaborative efforts can contribute
greatly to the development of such materials. This reserve of talent’

must be channeled toward the achievement of our goals.

.

62
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AFFECTING TEACHER EDUCATION

} - ) Yet another strategy of intervention is through
In this area, our zsice must resound loud and cleagi
mﬁst be directly felt. Indeed, unless we affect the
* ‘ hope to add a leisure dimension to the school. This

less easy than the other strategies mentioned! if as

students, the citizenry at large). .

ERIC - 63 '

te;cher education.
and our influence
teacher, we cannot
task will be no

easy, for teacher

- *  education programs Wave traditionally resi;ted change. Past efforts
have seldom‘resulted in little more than a reshuffling‘or renaming of
old courses, addingyheaviei loads of content to some courses or perhaps
modifying certification requirements--a patchwork affair of very spotty
quality. Moreover, te;cher education programs have traditionally been
developed within a closed system or network, ignoring even the most
practical suggestions from ;o-workers,(classroom teachers and adﬁin%§trators)

what less the observant judgments from their constituency (paients,

) b If we are to envision educating for leisure, teacher education must

shed the cloak of omnipotence. It must extend its reach for relevancy

-

beyond the college campus. It‘}uSt relate its goald to brogrém components.
It must search for alternatives in the development of intellectually
creative, caring.indiviﬁdals -~ persons with the éapacity for relating

to learners and learner needs; persons with the capacity for facilitating

¢

_and freeing the learning process; persons with the capacity for utilizing

self along with knowledge of learners and subject matter.
( Teacher educators in partnership with recreators and leisure services
experts must find new ways to interpret the aims of educating for leisure
. via the interaction between teachers and stpdents. We must find new
ways to capitali;e upon the dPérsonage" of teacher -~ the uniqueness of

teéching style; we must forge new relationships among university, public
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schools and communities. v

Now, in the last five years, a movement has developed which holds

the promise of infusing new relevance into the professional preparation
)
of teachers, not only from within the profession but from outside it.

This movement, callel performance or competency based education, is
founded on the premise that teacher education should be directed toward
developing in teacher candidates very specific sets of behaviors.,
FURTHER, these behaviors should be those that appear to have a direct

link to positive and observable student learning. While still in its
. ‘
infancy and without growing pains, I believe this movement deals more

directly and realistically than ever before with the relationship between

>

goals, objectives, outcomFs, and the behavioral mode of the teacﬁer, and
could -~ dependent upon how we interpfét its application =-- ultimately

lead to greater responsiveness on the part of teacher educators. Admittedly,

-

work in the affective domain has not kept pace with efforts and produc-

tion in either .and cogﬁitive or psychomotor‘realms, and yvet we know that

the affective area of thought and féeliné is central to preparing edudated
individuals, especially -in leisure education, who in turn can more .
ef fectively discharge their pesponsibilities to learners. Indeed,

without the afféctive, ‘cognitive and psychomotor domains resemble mere

training. Let me emphasize that simply becauser we have not made such
. N\
progress does not mean we cannot.”’ -

~

All this is to suggest .that .ge must continually seek new wa?s'to

\
affect teacher €ducation —- to examine thi\alternagivég/;pen to us, to N

create new designs -- with an eye toward accepting that which seems /Qih/

-

appropriate, modifying where unacceptable or in conflict, relating where

we can, and creating where necessary.

¢ . .
: o
\ . “
,

o
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How insightful it would have been if time has permitted us to share

LS

our ideas on the general knowledge, attitudes, skills, and understandings
we think teachers need in order to facilitate a leisure dimension -- I
wonder what our list would have included.

And:whatxif we h?d‘extepded our list to, include the identification
of aﬁpropriate activities and experiences for use in preparing teachers

‘

‘to implement our ﬁrogram.

STAFF DEVELOPMENT

Well, let me move quickly to a foprth and'ﬁinal intervention strategy
which I think is essential if we are to provide gzleisure dimension to
the education prégram --~ that of INSERVICE EDUCATfON ;r STAFF DEVELOPMENT.
fhe function of” in-service education i; change -- planned change ~-
change thaF agvelops'néw perceptions and skilis in teachers, instructional
leaders and administrators, change which ‘enhances the curriculum, the
instructional process, apd the school‘environment, change which ultimately

i .

leads to improved student learning. .

I tbink I need not spend time enumerating the many benefits to- be
gained f?om such programs which embody the concepts of continuaus learning,
;elf-renewal,‘lifelong learning - ‘participatory act}on. Perhaps it is
sufficieﬁt to suggest that thé possibilities for-daunching a large scale
program in educating for leisure lie most viably with st;ff develdpment
opportuni£ies. The major caution, I think, is that such programs must
be -conceived and designed out of a recognition of_needs; the translation
of these needs to‘specific goals and objectives; the determination of

N '

needed educational competencies, actual implementation of a relevant

program, awareness of the management support system, and a comprehensive
- o - .

evaluative process.

o



CONCLUSION

!

-

Well, I am aware that many other strategies for .intervention exist.
I am even more acutely aware that the strategies-I have presented here

could be dismissed as utopian fantasies. The idea of educators and’

recreators cooperatively conceptualizing a curriculum for leisure education,®

or creating materials, or influencing professional preparation érograms
will strike many as utterly unrealistic, if not undesirable. In defense,
I would submit tﬁgt we must not continue to underestimate our power tfor
continue to be captives of our own'expectations.

With the dawning of °

the Age of Aquarius can come khe reality of leisure education for all —-
\ .

if we are prepared to act.

T

<




I was student sitting
~~"" out where many of my students are sitting :od£§f/’;:9; heard Doris and
6 ]

X

AN

M"” i':‘.:”

. ana¥

PROFESSIONAL PREPARA'%’LQNw

OF LEISURE SERVICE PERSONNEL °

",

- FOR LEISURE EDUCATION

"
,
s
,
‘}
(S
s
s
;

Yy
Dr.%Jean Mundy ;

Associate Professor

o

Leisure Services and Studies
' 7
Florida State University

;o

w v
b v s OOV

.Let me begin by saying that at one point

Ione's remarks, I thought about the Virgﬁnia S1lim advertisement, to(’

which I happen to be particularly suscedtible, which says, ''You've come
!
..long way Baby!" This came to mind because when I was a student I

|

remember particularly two people that aﬁe with us today--Janet MacLean

and Edith Ball, talking about educating for leisure. At the time, I

thought, '"Hey you know, that ‘sounds like a great idea. I like that,
{

.

that makes sense to me." From that tﬁme to where we are today in having
N ¢

a National Conference on Leisure Education, I think we have come a long
H
t

wiy. It is also evident when we think of Ione's comments we have a long"

way to go. However, with groups of i tegested people such as we have’

here today who are willing to work tdgether, great strides will be made.

- ——
Y

I'm going to take a little diffLrent track for- a minute before
getting into thevtop{: of professional preparation..“I think first of
all, as we have spent a day togetheq,/bne of the thiﬁgs’we realize is
that dealing with the cancept of qu%lity of life i§ d{fficult. It is

particularly difficultlif we attemp% to evaluate’, judge opidetermine

what qualitative experiences are for another individual. It is not as i

L) . . .
difficult for us to deal with the quality of our own lives and the

factors that effect it.

f
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. It seems as we have been talking that happiness, well-being,
A

satisfaction, and whatever othet words we may want to use are root

hoJ

concepts involved in quality of life. When we begiﬂ.to deal with this, .

N ‘ ] .
it can be extremely frustrating since we know that everything man is and

everything that touches his existence affects the quality of his life. .

& We cannot deal realistically with all of these factors. I don'{/:;}nk

-

this is our intention. What can we deal realistically with? I think
+ -
that the one thing we can do is help an ind;vidualfmaximize his chances

for enhancing the quality of his own life by helping him learn how to,

£

modify or change those things in his.existence that are modifiable and

that are changeable. This, I think we can get a handle on-and I think

we can get a handle on it particularly as it relates to leisure. We

ire more open to change and modification

.

know that some aspecés of life

@

than others.' We know that some human attributes are more open to change

$ e
.

\ ‘ \ than others. éo it would /seem that our task is to single out those
aspects of 11fé'which hé;d the gnea$gss potential in two directions;
, one, in tegmé?ﬁf human groéth andwéevélopmeAt; and second, those aspects
, which arewgignifgcantly rélated to qualiLy querienc:s specificaliy
- duri;g leisure. ‘ “. .

The next two comments you may enjoyrfaking to task. But I personally

operate from two basic premises, particularly when,dealing with educating
for leisure. First, I am firmly convinced there are many areas of an

@

“individual's life in which he can be master of his own destiny,dnd not have -
to jhst take what ]ege and experiences hand out. We have thjis\.capability.

. We may not exercise it enough, it may be a little rusty, we may n ed’mo;e
practice in-it, it may have been stifled, but it's-there. An individual
can learn to identify elements in his life and in his experiences which can

>

be.modified~or changed by more qualitative experiences. Man, can exercise i

thaq‘power which he as an individual human being possesses. . 1

‘ " : 68 .
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The second premise is that there is only one person who can determine
whaf{is satisfying, enhancing and enriching to an individual and that is
the individual himself.

B

we have had at the conference.

I have been very interested in the discussions
We have hit on things like T.V., the

"Boob Tube,” and a number of other things that do not coincide with our

.

concept of what is "prdductive, wise use" of leisure. However, there

may be a time when, if it's right for that individual to sit in front of

the "Boob Tube," he or she“has the capacity to make that determination

—_—

and he has the right to do it without being saddled wigﬁ guilt because ofs

: " \
the way someone, on the outside may view if.

©

Now, where does that lead us? To me, this brings us to the juncture

* t

of what I consider our prime mission and essence in terms of educating for

leisure. That is enabling individuals, not imparting content; helping an
¥ ’

individual clarify his sense of HeiSure values and attitudes, not imparting

to him our own leisure values and attitudes. We can justify developing in

. * . A4
people a sense of their own leisure values and attitudes. We canriot justify

4
¢

v .
teaching our own values and attitudes.
W ‘

Qutcomes of.leisure education programs which I believe are compatible

with enabling an individual to develop his/her sdnse of leisure valugé and
- . A
attitudes are: 3 -

Category - . Qutcomes - - —. _

’

Leisure Awareness " 'An Individual who:- Uses his/her

knowledge of leisure and leisure

experiences to enhance the quality

S - ) £ his/her 1if L
S £ L0 s/“er‘ e\ ‘ ]

Self,A&arenéss - "'Is able to use knowledge about him/

. S

. AR A o . herself in making® leisure decisions -

whi¢h enhance the quality of his/hér

S, s ' . .
.. - ‘ life during leisure.

\ R 69 -
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Decision Making

re experiences toward qualitative
goals thro4gh his/her decisions and
realistic planningkx\:\\\\

Leisure Skills -

leisure goals.

Fl \
. p .
ngi Interaction ? . Interacts with and relates to others
~ , ' \
PR : during leisure in ways that are

) ’ compatible with ‘the fulfillment of his/

\ . ' her -leisure goals.

2 . Now, for a look at programs of professional preparation, specifically
En the recreation and leisure service area. There was one point, when I
5,

wés working in the whole area of leisure education, in which my first
Ainclination was, "0.K., let's add a course; we will title it Leisure Education’
and I will worry about what I am going to teach when I get in the classroom." °
I think this 1is our first inclination. However, because of the knowledge
and experience that many of you have shared and also because of the
advances in instructional design, we now know that there is a more.
. 1ogicaE£ systematic approach to preparing personnel who Y;ll be able to

assist an individﬁal in knowing himself better and in understanding

leisure and its redation to his life individually and the lives of those

around him.

Our startinglpo nt in determining professional preparation programs
in leisure education, I contend, is not cbntent. There is a very real
danger th;t we In recreation and leisure - since our professional preparation
programs,vu41ike education programs,‘aeai with‘§eisure - will come up .

-

with a watered-down, simplified, shortened version of our own prg;essiOnal

- preparation prdgram. This we canhot do. We have only to look at the

ERIC . - - '
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. ' hassle we have had in coming to grips with what are we going to call
leisure education and how are we going to éefine it. We could carry on
this hasslg ad nauseum in;house and that's fine. It may be fun, it may
be stimulating, it may-.be all of these things...Bux I dare you to take a
. ﬁirst—grade child and talk with himifor a few m&nutes and try to‘engage

-

in that type of antics with semantics, as Jan MacLean says. We can't do
> N

liae

>

it nor would the American education systém allow it.

That brings us to another option which is determining what type of
products we want to turn out, what we want students in leisure educ;%ion
to be able to do. I contend that our real starting point is to determine the

-

outcome we want in terms of the people we're serving. We then look at what

competencies, knowledge, skills and experiences it takes in professiénal
personneél to produce thoié types of outcomes. In order to accomplish
. thiswtask it is necessary to look at that pre-schooler, first-grader, or
oo golden ager and determine human outeomes. If our\aim_iszreally to

v assist an individual in enhancing the quality of his life during leisure,

’

we're going to come up with a different breed of cat to some degree.

.

So, I could not begin to tell you what courses fo put in a professionél
preparation program. I don't know. Thé only thing I know at this point

are the outcomes which I, specifically, would work toward. .

A ]
.

From what I have seen, we don't need to throw out our current

‘professional preparation programs if they're what they should be to

begin with. Secondly, I‘don't think we need to have drastic majof

. .
changes in our programs. What we are and what we have been dealing with

»

is quite generic. I do think we have to do two thingsy one, could be
TR -
alled a re*éﬁﬁhasis and the other bractice. Let me give an example of
) P
I mean: We have helped students have. a truly human devélopmenﬁ‘*‘

tion in leisure education and have nﬁny opportunities to practice

t related skitlls. ) %f oo *':
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We talk human development nbw; however, when I am observing students
working with groups I frnd I’do not tend to look at the quallty of the
social communication “and interaction that 1is taking place I tend to
focus on whether or not the program is well planned, instructions ¥re
given clearly, formations are moved into easily, and riéht~on through -
the checklist. It is whap a student is saying to an individual which g .
gives us the real indigation of a human develoment orientation, where
is he goming from and where he is meeting that other person psychologically.
This type of learning isn't in practice as much as it should be. And I
dare=say ig is in practice less than we would iike to think. ‘*However,

. - , 4 ’
if this is what is needed, and I believe it is,, we cannot assume that if

PR

it is talked about in a couple of classes a student will automatically

) picﬁ it up and be able to practice it. All such .skills must be planned,,

[}

taught and prdcticed.
. *

Another area needed in educating for leisure is that of déaiing

B
[N

3 . . L. ,
with value and attitude.clarification. As stated previously, we cannot

~ -

defend teaching our own leisyre values and attitudes. We can defend
o \ ’
developing in people a sense of their ownkleisure’valpes and attitudes.

Such clarification we should be doing with our own students.’ Unti]

students are activeiy involved as particibants in a very similar<procgss,

-

\ . .
they will“be less likely to be able to deal with other people from that

»
frggg of reference, This needs to be a part of our own programs since
we know people tend to deal with other people as they have been dealt
with. . °

Students interested in leisure education should also.be involved in
I“ )

learning.to éstablish learning environment and experienceé rather than

in perfecting teachiné techniques.: When the focus is’ on teéching technihqés,

Y - » ‘' .
N

one tends to ﬁocué¢%n flexing his own intellectual muscles and showing

off his own skills. The emphasis, in-reality, must focus upon the

S

T L T2




to educate for leisure. I want to share something with you. I think my

s students jarred me this year during a discussion on leisure education as
- . - “\
much as I have'ever been jarred.\\I\had never really realized what we, -

S

. » agmeducators, have done to people in educafzsﬁal\ngii?s. However, it

becomes painfully apparent when you sit and hear' student$—react in the
~—

f -
€/ .
Y Y h8
. ’ t

individual's learning, learning environment and experiences, if we are )
classroom to the word, "Education' and what it means to them. So we
must look at what we are doing in and through gduéation and I don't mean i
only public schools. I mean colleges and universities, also. 1
Studenés are to be educated for leisure, they must also know informal
 educational techniques. We identify all areas iﬁ our leisure services i
systems that lend themselves naturally to informal education and then be ;
able to implement them within our own systems. %
Professional preparation in leisure.education must involve contact %
with educators. Our students should have contact with teachers, children, i
and other groups with whom they will be werking. I ﬂabw tﬁat for most §
1

- of you this is old hat but think of the number of places where students /}

go through an entire professional preparation program and never have /

such experiences. Another area that should be incorporated into trai

prograns is ‘that of educational trends, issues and comrcerns.
What goes into a professioh;l preparation prograﬁ in JYeéisure education?
- What goes into the confent? I don't know. But I thiﬁﬁ Don Rapp gave us
a good . §uideline 1ast night when he challenged us to get. away from the,
"one and @ne equals two” type of thinking and try and come to the, 'one
plus one maKes eleven" orientation. If we use this concept as our

N

vantage point, we can do the job. - |

Bome emtmanieirn s ambmassemiasamasmna © .
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DISCRETIONARY TIME EDUCATION: CURRICULUM PERSPECTIVES

&

Dr. Russell L. French

Associate Professor

Curriculum and Instruction

— Q

University of Tennessee
THE PROBLEM OF TERMINOLOGY ’ 2
The First Annual Conference on Leisure Education may not be an
appropriate place to challenge the terminology being used to identify
-

this new area of concefn, but it is important that you know the scope
and seqhence (the parameters) of the concept which you champion. I
wohld challenge you to stretch ;gur thinking, to force other educators
to stretch theirs and by so doing to stretch the curriculum of our
schools. If you accept‘this challenge, the term discretionary time
education may be more appropriate than the term leisure time education

o

|
for what I hopé you are about. 1
That whi%ﬁ we develop is often limited by the words we have used to l
define it. yéi;ure time as a term and concept may limit us in conceptualiékng 1
- the real educational needs to which we' must apply ourselves. In our 1
culture, men tend not to see the real power of time and their need to
consciously control and use that power to theldr own bgtterment, joy ?nd .
well-being and to the improvément of this society and the world in ;ﬁich
it gxists. We must somehow, somewhere learn to consciously and conscientiously
. i
decide how to use all the time available to us for work, play, family |
interaction, self-fenewal, spiritual growth, and cultural development. |

All time is discretionary time, but not all time is leisure time. A

curriculum for leisure time education is not enough. Do we wish .to stop

j

1

|

1

|

: |

there, or are we willing to take on the larger, more important task :
|

1
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suggested in the term discretionary time education? Even if yj; perceive
leisure time more broadly than I have suggested in the previous statements,
we must all be aware that the term leisure time connotes for many 'time

for play-——the unimportant part of any day." Hence, leisure time education

will be seen by many as tangential, an appendage to the primary business
of schools,-and the problem of integrating it into the curriculum will

be sizeable.

PRESENT(AND FUTURE PROBLEMS WHICH SHOULD INFLUENCE OUR THINKING

A curriculum of as well as the need for discretionary time education
is influenced by the problems presently confronting our society an%g
those which can be seen on the horizon. Among those of which most of us
are aware are the following:

1. The continually lessening and changing work week. A
year or more_before our present economic crisis, over one
hundred compadies in this country had shifted to a four-
day work wgek and another one hundred eighty were considering
such a move. Recently, several major corporations have
given employees the option of self-scheduling, daily and
weekly.

2. Present and future—tmemployment conditions. Of course
-we are experiencing unemployment in excess of eight per-
cent nationglly and considerably higher in some areas due

to -the economic recession now upon us. But as early as

1970 key persons in our large technologically—~oriented

industries were willing to admit that computerizat
other technological advancements would lead to large

scale ungmﬁis?ment not just job displacement. Indeed,
they predicted national unemployment statistics of 8% b
1978 without ecgonomic depression. Recently, officials
¢ the United States Bureau of~Standards have declared tha
we can eXpect robots to take over many menial occupations
by 1980.

I

3. An older population living in retirement. Our decreasing
birth rate together with the advancing ages of those who
were products of our last "baby boom" following the
Korean War, present retirement policies and plans, better
health care in our culture and extended life spans suggest
a time in the near- future when a large percentage, perhaps
a majority of our population will be living in retirement
from their primary occupations. It is interesting to

. note that divorce rates are presently higher among this
o segment of our population than any other.

: I T ‘ L
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4, Personal dissatisfaction with jobs both present and future.
We are already experiencing dysfunctional relationships
between many individuals and the jobs by which they make
their livings. Lack of personal fulfillment, boredom,
and frustration in daily job routines are evident in
present conflicts between management and labor,. work
stoppages, absenteeism, increased drug usage and alcoholism
among assembly line workers and junior executives alike.
Men and women alike find themselves in jobs which they do
not like, yet must coptinue for the remuneration provided.
There is every likelihood that this condition will persist
and grow in light of what we can predict regarding job
availability, numbers in the potential work force and ‘
ascending levels of education in the culture. ‘

5. A job-oriented society. it is essential that we attempt
to remédy now in this culture one of the historical
problems we have created for ourselves. We have been a
job-oriented society as exemplified by the fact that the
first question we ask a new acquaintance is, "What do you
do?", by the fact that we ask even young children, "What
do you want to do when you grow up?", and by the fact :
that We try to establish status first of all through our -
jobs. For example, "I'm Joe Blow, President of Aztec
Industries." -
In light of present and future conditions, it is time
. that we help people make a distinction between a man's
job (that means by which he makes his living) and his
work (a lifetime endeavor or series of &ndeavors which -
bring him personal satisfaction and personal growth).
. ; Our work may be paid or unpaid. It may be pointed toward
- personal, familial, community or society improvement or
_renewal. It may be something that previously has been
seen as avocational or recreational or something quite v
apart in other ways from our jobs. Helping people to
make this distinction between job and work and helping
them to establish works may be absolutely essential to
the mental health and well-being of individuals and to

- k3 —t

/ the progress and overall health of our society.

6. A lack of cooperation. We have long been a competitive
society. Most of our traditioms, institutions and relationships
evidenced qur dependence upon competition as a way of
' life. Yet now in the '70s and beyond, we face international
A and domestic problems which, if they are to be solved,
can be solved only through cooperation. Those who work
in education are typically uncooperative. We are products
\r of our system, Yet somehéw we must find ways to teach
cooperation. Nelson and Kagan, in a series of studies
over some four years, have found that the only children -
who by the age of ten would rather lose a game thai
cooperate to win it are children from the United States.

77
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7. Time utilization as a communication device. The ways in
which we organize and use time of ten speak more loudly
. than the words we use in communicating with those around

us. Thosé of us who teach at any level are aware of
this--1 hope! But even more important to aur considerations
here is the faét that we must teach people how and why
and when and where and what time, the decisions we make
about it, and the ways in which we use it communicate.
These seven considerations may be far more encompassing than those
who first developed the concept of "leisure time education" set out to -
consider but unless we consider these present afid future probleﬁs, we
will be making ail over again the mistake of tacking something else on
the curriculum of our schools, a new appendage. Again, we will be
broadening "the curriculum, but not deepening nor integrating the experiences
of the learner, enabling him to cope with the totality of life. If we
choose to deal conceptually, developmentally, programatically with these
problems as well as our concerns for the indiviqual's health, fitness,
recreation, and his ability to make decisioqs related to these areas of .
life, there are implications for curriculum, both the curriculum of
discretionary timd education and the integration of discrqtionar; time

education into the broader curriculum of our schools.

’ ' \\ :
SUGGESTIONS FOR CURRICULUM DEVELOPMENT .
T | 48 [0

1. Your definition of curriculum is important. -One definition of

curriculum is "the sum of the formal and informal experiences encountered
P

by the learngr in the context of the school.” If, instead of this sort of

I3

procass definition of curriculum, one sees curriculum as content or
- - . y
ines,” discretionary time education won't get far.

R

2. If we ‘accept a process~definition”df”cgi}iculum, we must then

project, two aspects of cuqricuium——that which is planned and that which .
P

occurs. While it is t:gg_that/this distinction is important to any curri- :

-
.

culum area,  the distinction may be'vital to implementatian’bf'discretionary

N :
time education, for in the gap which exists between planned curriculum and -

: 78[
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the real experiences of learners is actual discretionary use of\Fime. It
is lmportant that those who plan CUr}iculum for discretionary time
education find ways of monitoring and assessing what happens wighin both
aspects. At least some congruency between what is planned and what
occurs is desirable, but it would seem that some incongruence is also
appropriate if we are'successful in teaching peogle to exercise individual

. i e \
_jgdgmenf and new attitudes toward discretionary (or even leisure) time.
Figure 1 below presents the elements of this discussion. In short, the
problem posed is tﬁ;t of monitoring b&th planned and unplanned curriculum

processes and outcomes. Without effective feedback relative to both

aspects, information on which to develop

CURR{CULUM ) CURRICULUM

PLANNED ‘ OCCURRED

FIGURE 1 : TWO ASPECTS OF CURRICULUM

the curriculum further and/or evaluate the success of present programs

4

is limited.

3. Curriculum has more than one .dimension. Indeed, it can be

suggested that curriculum iny any area has three major dimensions which

.

1
can and should be developed skills, common learnings and exploratory *1
1
]

experiences. This multidiménsionality attends to the old préblems of

scope and sequence and hol é implications both for developing and curriculum
P g

/ ,

I




of discretionary time education and for integrating discretionigy time

N

education into the ongoing curriculum of existing educational aEencies
and institutions.

Perhaps,“it is easiest to understand the multidimensionality of
currié&{sﬁ by comparing it to the needs and wishes of individual learners.
When we consider what to teach the individual we are confronted with
three basié questions:

1) tht does he need to know to, survive in the world in
which he must live? :

2) What would we like him to know? (What do we as
professionals think he ought to know in addition to

survival skills?) .

#j&/
3) What does he, the learper want to know?

If we Took at the curriculum for English or social studies or mathematics
or discretionary time education with these three questions as guides,
the problem of curriculum development should be a little easier.

What the individual needs to know to survive in the world cutside

¢

our program may be equated 'with skills which must be mastered. Many

present programs have done little to identif& real..survival skills and

perhaps less to see that thesé are mastered by every participaﬁ% somewhere

along the wa?. | . .
Once we have identified the skills to be mastered based on the

needs of the individual in the world at large, we probaéiy will be ? .
surprised to find that not all the time available to us is needed for

~

skill develbpment. As professionals, we are then free to talk about

other things we would like to teach, 6ther experiences to which we would

°
hd v

like to expose learners. This category of experience may be classified

- -

as common’ learnings. Notice, however, that we are iaentifyi here

experiences to whichiwe would like to expose the learner. lExposur is

. ‘ R /
not mastery. Certain®skills are crucial; many common learn are
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———— desirable but not vital. This dimension of the curriculum requires less

‘time than skill“masﬁery.. It suggests different instructional techqiqdbs,

-

less reinfqrcement and repetitightas the organizing curriculum vertically).
It implies different measurement agd evaluatioﬁ techniques.

Historically, we have been concerned about the interests, wishes,
desires of the individual learner(in the educational process. However,
we have not provided adequately for these in the curriculum. A
multidimensional view of curriculum suggests that there will be time

+

available for individual exploratory experiences. These cannot be

EY

totally planned or programmed by either curriculum designers or instructors.
AN
If they really are to be exploratory experiences, only the time and

- —
opportunity for developing the experience can be provided in initial
planning. The learner must bring the ingredients to the experience.
T . L
Ultimately, the curriculum model for discretionary time education

suggested here resembles Figure two on &he following page.

This view of curriculum dlso offérs implications for implementing ;
‘ |

: |

< '/\‘
;

-

J
‘ ’ |
SKILLS : COMMON LEARNINGS EXPLORATORY EXPERIENCES
(NEEDS) (OUGHT TO HAVES) (INTERESTS, DESIRES) |
!
|
|
L
1
1
|

'

(S, - - -
FIGURE 2: MULTIDIMENSIONAL CURRICULUM FOR
1 . . DISCRETIONARY TIME EDUCATION

discretionary time education into the ongoing curriculum of schools. It

-

is very unlikely that educator yill.be willing to give up time now

J H

devo?ed to mathematic¢§ skills oér science skills or language arts skills

to some new ”innoﬁ?tion." 1t s aléékunlikgly that they will be willing

\

1

1

V . |

to discuss discrethEary time educati?n if they perceive that it will |
- |

\ 81 : |

N )
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i . ..“
take away time.now given over to common learnings in traditional areas

of the school program. However, insertion of new program to provide

"exploratory experiences offers more potential for dialogue. At the same.

time, those engaged in develéping curriculum for discretionary time
.- i ; . ¢

education can and should look for relationships to. more traditional '

t

curriculum areas in any of their dimensions. , Eventidally, some inEegration

1 -

of curriculum experiences for learners may result: : ¢

4., A multidimensional view of curriculum dictates some Strategies

> 4 ’ » ]

for implementation. If discretionary time education is implemented into
§ ’

- ’

1
current educational programs as explbratory experience, individualized-

~
+

' : ‘instruction) with appropriate individualized méfer;ais) is a necessity.

' \‘\ F < ’ RN N r’
Simulation and gaming~offer possible approaches. Independent study f

L

provides one feasible structure for some learners. . ’ ;

- A /
"5 An examination of the.three dimensions of the discretionary tﬂhe. ©
. ¢ Ve . : ¢ /
\ edusftion curriculum itself and the potentidl content within thosg

( N .
. . « ‘ l:
dimensions indicates ''plug-in" points for a variety'of strategies and . ',

IS

. »w ' L . , ;
i some global considerations as well. For example, it would appear that «

an approaéh similar to that used by Simon, Howe and Kirschenbaum in
their work with values clarification might be appropriéte to some facets
of the discrgtionary'timé education curriculum since attitude and values

- -

clarification are cruéial to this curriculum in all its dimensions.
In actuality, it should be pointed out that how we teach it cannot

be decided until we decide what to teach., Thé strateg§ considerations
of fered here arer offered primarily to 'underline the original contention

that curriculum organization will ultimately contribute to definition of
implementationa% strategies. To ignore that relationship destroys the

«

°

potential impact of the curriculum on the learner.

¢ P . N
» g 82
.




. ‘ A2
Q'Q
‘Hﬂmwﬂﬁ

X..

hd (3.1

¢ N S

P2

a¥ <

N \\\E . e e
L - .

1
Qﬁm « There is much more that ceuid be sa1d about currlculum\*evelopment‘ -
D .
« and discretionary time é@ucation, and much more Will have to be said

-
<

eventually. But this 1s not the place to dump the "whole'loid." To

Vt.hcii'e'who, are committed to developing‘end implementing this concept as,

»

educational pragtice, several related points should already be' clear:
You must become knowledgeable in more than recreation,
leisure time and related areas. To some extent, you w111
need to become knowledgeable in curriculum degelopment,
instructional design, evaluation design, learnihg theory =
8 and similar fields. Y

*

Nobody can be knowled%eable about everything. You will .
need to depend on "experts" in other disciplines,. in ‘
curriculum development, in pubdic.school 1nsf?hctlon “to .
asst in the development of this new area if it is ) )
ultimately to be more than another appendage to our/ gver
stuffed educational prbgrams and institutions.

.

You-must become’pioneers in the development-of cooperative

. endeavors.

While many of you with commitment to discretionary

time education are not educators in the sense of public
school te'chers or professors of teacher educatlon,

ou‘
Yet

- fields and d

are edugjtiors enough to be poor cooperators: \
. success OF, r ventute, depends on cooperation with other
.

ciplines. . . .

~

-Q .

. f The task dt hand §s a large and complex one, but one that should be

addreﬁsed as our previous identlflcation ,of present and future pnoblems

Ll S e

for this society‘suggests.

You are to be complimented for setting sail

-

. N -

o~
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. that is a focus ypon teaching leisure skills by providing comprehensive

4

*As 'we have heard, leisure education is not only\the responsibility

RECREATION AND LEISURE SERVICE SYSTEMS
_ . AS AN AVENUE FOR EDUCATING FOR LEISURE

‘ Ms. Jéan Fountain
Superiﬁfendgnt, Recreation Division °
Cisy of North Miami, Florida

During the conference we have heard that leisure education is a process

through which an iﬁdivi&ual can learn to enhance the quality of his

Y

life in leisure. We have elso seen that leisure education is made’
up of five component areas of self—awarenesg, leisure awareness, decision
LA \\\\\\§ -

making, soé&él‘inté}action and Ieééare skills. Our task this afternoén\\

\ \ ~
is to look at thé‘rq}e of rec;eatioﬁ?\ggrks and leisure service systems
. N . -

~ \ ~ e
VN LA ! S
as an avenue foq@gducating\for le \gze p these five component areas.
~ N

- - 5 1

of. the American education system, but also of recreation, parks and i

L ¢ - - . & 1

leisure service systems. Leisure education also focuses on.preschool ’ 1
"\ K3 . /p\

- v

individuals through persons who have retired. This fact should BE\\\\\\\\\\ 7 1

képt foremost in our minds as we Hég&é to think(of/the role and function N\\\\\ﬁ
.7 . . [P )

of our service systems i leisure edycation.

“.,
.
[ ? v

A -
|
Recreation, parks and leisure service systems are already involved

,

.

- “

predominately in one of the‘coﬁponents:of educatiﬁé for leisure and

3

. »
programs aimed at participant needs and interest. This is one area

in which recreation and leisure service systems can and does address
. \ .
a very vital component of leisure education. Additionally, it is - '

—

important to note that recgéation and leisure programs offered through

.

’épecprum'and are mot confined only to the i&ndergarten through twelfth

/’ .

. 1
.

1

|

1

1

X

: Ny
community recreation programs cam and should aim at the total age . k
l

|

1

i

:

i

. 3
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participants. Our task in turn would be to facilitate sysétems of ~ - -_;~‘
. . - . Y P ?
, ~ . ] ‘¢
service delivery compatible with self-directed- experiences as a part - < -
. . . . ' N ’ N [T TN
- L4 . . ‘ . 't et '_. -
of our community reereatiaon programs. , B N
M . A P A N " 4 ., AR
oY, RSN g n ’ ! <Y

4i

One of the primary questigps that arises in the development of leisure

skills as a part of educatiﬁg\for leisure is that the question of,

. k4 © \

do we determine a person's needs and interest or do we facilitate

.avenues ffom which they can determine their own needs and interest?
e "

[} )
Looking at the statement of Dwight Rettie from the previous sessions,

the most long lasting effects and approach which*will aim toward iore
independent functioning is facilitating avenues from which people

-

can determine their own interest, needs and ways and means of accomplishing

-

and aEEQ%E}ng individual's leisure and recreation goais. Rather than
establishing objectives for partlci;ants in programs perhaps our fo;ug

. Y
should be upon enabling and métivating individuals to understand and
establish their own leisure objectives and then helping and assisting
them in attaining these leisure goals. Therefore, in terms of educatiﬂg

for leisure, ohe of the focuses of recréation, parks and leisure service

systems should be upon developing more self-directed learners and

I A U T T

- Al -
Le, e -~
v 7 . }

In terms of the self-awareness component of leisure educatioﬁ, again
\

- T ~ ‘. ¢ - ~
arises the questioﬁ\qzjfas much of what new should we do, but how,

~

-\
can this be accomplished. One ‘of the ways is through a modification

i

of the appféach that is.taken with participants who are involved in

/ . ' , .
programs. This would necessitate a focus on helping participants

v

to identify tﬁeir levels of, expectation for programs, activities and’

eiperiencegg the level of saEisfact@on they attain from participation °

A +
e .
« ' A~ s
g - ' :
Y 4
. )
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in a variety of leisure pursuits, the identificetién of their ' current

level of expertise in an area as weli as their desired expertise in

+ L

an area; ‘the identification of realistic leisure goals which are compatible
1

»

with their Skili level and levels of aspiration.

-

Some of the avenues through which leisure education goals can be accomplished
are, 1) Leisure counseling programs as a part of community recreation
departments. Through leisure counseling the components of self awareness

leisure awareness, social interaction and decision making can easily
LI 4
be facilitated, 2) Leisure-oriented activities. These activities

-

are activities specifically designed to develop an awareness of,Ij;Fure. . :

* Many of these types of games and activities may yet need to be deteloped.

There are other instances, for example, in drama where leisure can

~

be used as a specific content. Such an approach would suggest a theme

of a favorite leisure activity as a point of dramatization Qf_improv—

r

ization. 3) Focus upon self-directed 1earning,.instruction and participation

as one option which can be available in community»fecreation programs.

te

4) WOrkshOps for ‘adults anf yoyng -adults xelated to leisure and the

quality ofllife. S) Preretirement counseling and/or workshops for
.
ipdividuals specifically related to leisure as well as other aspects

.
E

of retigghent living sponsored by community recreation programs.

é) Making available, through all of the media, leisure opportunities

J . .
in the entire community that exceed'the bounds of our’ own recreation
)

in leisure service systems. We pan and should publicize all leisure
<

~ v

v .“ ' "
areas and states., . : [

. opportunitiés ;hat are availablé within our communities, surrounding ) 1

. . o . . \ #
R / .- / AW




Recreation, parks and leisure service systems have a very vital role

to play in educating for leisure. We must begin now to identify how

we can be a vital force and part of the movement to educate for leisure
in order that individuals may enhance the quality of "their lives in

.\w\ leisure.

N

re

-
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\ THE "MILWAUKEE LEISURE COUNSELING MODEL

\
{ Dr. George T. ‘Wilson

Assistant SuperintendenQ of Schools

|
\\\\\ ; . Division of Municipal Recreation
- ' ot ‘ ;
- "o and Adult Education A

Milwaukee, Wisconsin

3

Iy .

'""NEW LEISURE ETHIC" suggests that exéressions of life séyle in

terms of blocks of time for work, play and meeting creature comfort

needs, with each'block shifting in response to individual circdmstances,

.

may be undergoing a substantidichange. Rather than‘fillingwtime slots

with the basic assumption that each/starts with potential boredom, the

attained the further pursuit of escape through drugs, fantasy and noise,

-

le;d,og}y to thﬁ,féalization that one's personaliti may have been déstroyed..

' ~

Value judgments may have to change so work, play, education and creature >
s

Ny . comfoEE/demahds blend harmoniously. Freedom of the will and attainment
. N - « ' 3

; . .

. L) s
s of spiritual self realization demand controls from within as well as
-‘”‘ -

externally in the pursuit of happiness.'There is little doubt that the

' significance of the leisure ethic whether expressed in terms of "time
N -— [ S

’ 4 * .

. 0 - . B
slots'" or a new concept is beceming increasingly important to society.

;
One process by which true self realization may be met in the future

. ~
. ’

¢ consists of an interest finder, a resource inventory and an activity
*
A

L i .

1

is leisure counseling. Its major tool is the computer.: The substance 4
t

|

i

v : — 88 ' N
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file. The special expertise required is the warm human element of an

Y

understanding counselor. Leisure counseling opens doors for those in

-

the mainstream of life through a maze of locally available outlets. It

assists those in special population% who are on the fringe of the mainstream
but may be limited by physical, mental or cultural deprivation. It
heips to ease the transition of the shelterdd population in returning to

the mainstream. Leisure counseling will surely become as commonplace in

¥
2

the future as are parks, playgrounds and recreation centers today.

Work on the development of what was originally. called the "™Milwaukee

+

Avocational Counseling Model" beian,in 1967 with the "idea teaming" of

Dr. Robert Overs and Dr. George T. Wilson. The original model with its

highly deve%gped classification system structured-by Overs was used? P

primarily in work with the handicapped. However, its potential for the

mainstream population was quickly realized and the component of an
.interest flndeﬁ-was added to the inventory.and activity file. Lo

The model as applied to special populations continues to be referred

to as Avocational Counseling by Overs but the term Lelsure Counsellng

a

was used by Wilson as the model was applied to the mainstream populatlon.‘
Early assistants of Overs' were Weerts, Taylor, and Adklns. Mirenda';

Rutkowski and Epperson assisted Wilson in the adaptation of Leisure
. l\\ . ’ '
. Counseling model igvelopment.

~r

] The first pub ic presentation of an early model was m%de at Ehe
v 3

Personnel and Guidance Association's national convention in 1969.

’ -

r . .
/Subsequent work was encouraged through a grant from the office of Health,
. r . .
Bducatiop and Welfare to Overs with Wilson acting as a consultant. The

interaest and financial encouragemenf of the American Allia;Ee for Health,
"

Physical Education and Recreation through its American Association for

Leisure and Recreation, enabled Wilson..to continue his work on the

méingtfeam application with Overs as a consultant. Addiﬁg to the important

4 ~ .
° 8 9
? — .
. N
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components of the model applied to ‘the mainstream by Wilson were the of

»

. ) development of ap Interest Finder by Dr. Mirenda and finally c0mputerizationi
of the mainstream model Hy D~ Arlin Eppe;son. The practical laboratories
for counseling were the Divisioq/of Municipal Recreation—-and Adult the
Education, Milwaukee Public Sehpols;.Eurative'ﬁorkshop of Milwaukee; and
the University of Missouri, Columﬂia, Mo. The coordinated team new“ﬁé?%f’

Epper, Mirenda, Over$ and Wilson.

Other individuals elsewhere also pioneered in the Leisure Counseling
. : T

concept but with somewhat different aéproaches. Those sharing ideas
with the ﬁeam‘were Mrs. Patricia Edwards, Constructive Leisure, Inc.,
Los Angqlés, California, and Dr. Peter ‘Witt of the University of Ottawa.

Mrs. Edwards is the author of "You've Got to Find Happiness. It Won't

-

Find You."

-

This article explains the Milwaukee Leisure Counseling Model which

is bperative manually and is presently undergoing adaptation to computerization

»
.

) The development and use of the model was an important factor in Milwaukee's
receiving the 1974 National Gold Medal Award for cities of over 250,000 ).

. population in Parké\gnd Recreation by The Sports Foundation, Inc.

human needs: - ’ . . R . .
? 1. To 'open doors! for people in the mainstream of»life,'who for-

important and personal reasons, seek to.raise the level of
their potential through recreation/education outlets, most

The leisure counseling concept g;gw-in response to three compelling i
|

of which.are available locally. .~ !

]

|

A}
. v L.
N ////- M 2. To ease the transition of sheltered persons who take the ladst
. step away from institutional care and the firsty step back into
the mainstream of community 1iving ) .

3. To provide opportunities for the special population among ’
Qhe 111, aged and handicapped who are onm the fringe of )
the mainstream es=may be homebound -

-

Leisure Counseling can have an extended influence on people who

~

make up the mainstream of human lifefTEIheré are certain people-~more so

"

ERIC g0 ,

0y

-«

T T
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than others--to whom a wise. choice of activity is of critical importance.

The best evidence of this is the increasing number of referral telephone
calls to recreators by physicians, social workers, psychologists, and

Mr. or Mrs. Average Citizen. One example concerns a middle-aged man

~

. i with high blood pressure. To add to his woes, he's overweight and
tired. He works twelve hours a day. He took the time to visit his

doctor whose advise was simple, but not uncommon: 'You need to slow

v

tl

' He was referred to the Counselor

down, diet; and take moderate exercise.'

Y
-

where staff members weré prepared to offer an appropriate program for

g physical fitness and to work toward his improvem

Such available activity, suited to an individual's interests,

. S
abilities and needs, can be a feans to refresh the mind and revive the
body, in a word 're—creatiqg.', The meshing of interest, activity and
peréonality‘in the mainstream is not always a simple matter, however.

- . Some people are by circumstances removed from the mainstream of

life. These are the sheltered and may include prison inmates, hospitdl

patients, drug addicts, alcoholics and half-way house residents. Guidante

for them must go far beyond that offered the mainstream and must have a-.

genuine concern for the total individual. Too little is presently being

<) -
s .

'dgde by profe§sional;‘to effectively counsel the sheltered population.

- 17

For eiamp;e, who is helping provide leisuré counée};ng to thé prison

‘ . - N
inmate about to be paroled? In stages,. work release centers loCated in ;

~

qr near home communities are helping prison inmates to readjust before
L3 . -

. ‘ instigutionai release. . In the waiting ﬁeriod‘before being paroled, the |

h -~ . . ’ ) 1
.+ individual is being readied for the labor market and simuyltaneously ‘

. - TN being helped to overcome other barriers 6f society. Another transition ;

factor-becomés equally or more importamt and that 1is using leisure

- effectively. While work release tenters are rehabilitating the inmate

A . . . A




88

¥

for the job world, } counselor should be able to provide a type of
codneeling that would enable the counselee to discover leisuFe needs, to
assess potentialities and perhaps to heip establish new objectives.

There are others, the special population, isolated in the mainstream
of life-—the homebound, the aging, ill and the handicapped are among

them. All too often this segment of the/community is‘neglected although

they too héGé a right to attain a sélf satisfaction through appropz}ate

.

guidance.

o

The key component in the model is the skill, expertisé and warmth
of the Counselor. A compfehensive and reliable interest finder helps

insure greater effectiveneg% in working with the three populations
Y

o
served. The interest @}ndér must combine the expertise of the counselor

with the orggniiﬁfgg;/of the inventory and activity file and locally

13

available opportunities. ’
There are few valid inétguments to analyze leisure preferences.

Scores based on answers to carefully worded questions might add up to an

s g - . S
interest in scuba diving, blt the client might live in a desert many

milee/away’fiom any” water. In order to meet practical needs, the total

~classification system must tie interest finding results to available

resources in the community. Leisure CdunSeling is worthléss if there

are no locally available activities after interests are discovered.

A valid interest finder instrument has been developed by Dr. Joseph
» ‘ .

Mirenda under ﬁge direction of Dr. Wilson, The intent was to develop an

instrument to_be used-as a guide to an individual's aptitudes; to tie

the result to a classification of locally available community resources

and ecxivities; and finally to successfully deliver the services to the /1
- L
. ) . |
client. The pilot interest finder was given to 212 adults alreadx} -
= Ay g

engaged in activities of their choice. I was critiqueﬂ by the Department j

of Educational Resedrch, Milwaukee Public Schqpls. Its ﬁormat provided ‘

‘ng ‘ B “" i .’ )-
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v

for easy computerized tabulation of data and profiling for ultimate .
adaptation to use of an optical scanner and a terminal response.

The statements were carefully checked for proper wording and relationship

’

of the underlying variables. To prepare for the final form of the

interest finder, it was determined that ten items per category would be

Y
A

selected for a total of 90 items from the original 270 statements. his

. number was selected as the easiest to handle from/the stahdpoint of\the

counselee and for scoring. The 90 statements were selectedl on the basis

of high correlations. The'range of correlations for the 90 statements

was a high of .8707 and a low of .6231. It can be readily ascertained

~<£at‘the range of correlations for the statements used was high. 1In
< € . -

- ’

order to further determine if the statements were properly selected the .

final form of the instrument finder»was given to the same population.

-
-

Data was ppgcessed through the T:Stét program for a final check. Correlations
for each statement were‘kompargﬁle to the previous ones so it can be
assumeh that the 90 items were pr&berly selected for this Igcality.
The inventory and activity files are the other componenys of the
leisure counseling model. Both can be used to advartage w'thout the
interest finder instrument but the model as used in Milwaukee ful}y uses
54

all components. The file constantly adds new resources and activities

as they emerge.

The inventory file is an 8" x 11" file coded to the classification /
system and includes an inventory from all sources available within the J
community with on-going research being conducted for new and additional
leisure resources. The activities file fbiiow§ the classification
system to make retriexal of informatién about a;tivitieé more fugctional.

ThedLeisure Interests Inventory and Activities file is désigned to
classify leisure activities systemétically.' The classification system

is numbered from one hundred to nine hundred with each one hundred . . /’/// 1
]

" C o S 953 C. \‘ t,
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section designating major categories of activities as listed on the
A

interest finder. The nine categories are: Games, Sports, Nature, ¥

quledtion; Homemaking (Homecraft), Art and Music, Educational (Entertaimment
and Cultural), Volunteer and Organizations. vWithinveach section a
: . P

-

P :

further breakdown of activities .is made. The second digit.describes the
k L8

type of activity; the third and final digit specifies the activities to

e
3

or miscellaneoqé activities,

a greater extent. The 9 d;git is reserved
those not elsewhefé classif%ed. For éxamble: 100 indicates games in
general, 110 indicates active games and 1%l incl games.
This entire classification system follows the ecimal and
Library of Congress systems to enable a Eeader to quickly 1locate information
on.a given activity Qithout searching the library card catalog.

This is a cross-reference system thaé helps locate and select
activities within the total resource of the community. The inventory
file indicates where resources are to be found and ;;e activity file
explains the activities that take plac; at the resource in detail. The
combined files can become a valuéble fixed point 8f referral for any

’

community wishing to use them for this purpose. Smaller communities

will use the manual process; larger gcities or metropolitan

lity ggr/ggmputerization exists

h
such use will save time and dollars. ¢//’///X

e coded list of

nclude data on %2ib/items as

eeded and accident rates. Ep 4ddition to the’

R //"
The Milwaukee Leisure é;pivities file inclu&w\

activities. Nargatigesfi:/the file

participation,

- . -
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factors noted for each activity. For the special population impairment

»

limitations and energy expenditure estimates méy be included.
The possiblity of developing a conunity—wide telephone information
service about leisure activities may also be tied in with the file

. resource. The Milwaukee leisure counseling model has been designed for

3

adaptation to a computer. The use of a sScanner is essentialrin profiling

the interest finder if a large number need‘tb be scored and profiled.
ThrJ!Eh the use of scanners and terminal statiéns, a fixeh point of
referral for a large city ot metro area could be accomplishgd. The
optical scanner scores and profiles the interest finder and a terminal

helps to instantaneously locate the resources and activities available.

.

The counselor or counselee can then, with the patron, select those

activities suggested that meet patron convenience criteria such as day

of week, cost, location, and others. The counselor must understand the

concept, the components and the total computer operation if a computerized

model is—used: ) ' .

v

"’"“\\\ The counselor must also be able to train others to assume a counselifg
role. As vocational and other counseling is frequently done by others
than Counselors so leisure counseling may also be done by others. The

role of the counselo; now and in the future appears to be that of a//ﬁ/
- e /

professional and technician specialist multiplying his/her Egrviges/io

/ o / . » .
reach the greatest number of patrons possible. s .

4

A more detailed explanation of the Leisure Counseling Model may be

’ ’ /
obtained in media kit form from the American Alliance for Health, Physical

P N
n o §9259;i6;/;;d Recreation, American Association for Leisure anigi%creation, i

- Publications office, 1201 Sixteenth Street N. W., Washington, c.

€

20036. The price of the i%p’is $4.50.

,
e ’ . ;
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’k THE REALITY OF IT ALL

f ”
Mr. Tay Green .

“
-
'y .
“,

Governmental Relations Coordinator ™,

N,

,

Florida Teaching Profession

-

1 am pleased to have the opportunity to present some théughts at,

this conference on leisure Education. My topic is "The Réality B@ if_

health with the agility of an iﬂE§v1dua}.to accept reality. He téké
the position that tge further a persoh is removed\frog reality the
greater their degree of poor mental health. Following this supposition;
A man who thinks that he is Napoleon is ready for 3 mental hospital,
unless, of course he really is ﬁapoleon.. On the other hand2 I would use
the same analogy to describe an individual who is attempting to b;ing
about social or educational reforms without political involvement. I
.fit into the latter category before.becoming ipvolved in~the poi?éicaL
arena as director of the Sgnate Publiérschools Committee here in Tallahassee
My experience dpring/ghat period of time changed many of my attitudes
towards politiciaﬁs and the political process. I gained an increasing

amount of respect for politicians who, by and large, struggle manfully

o

in a difficult process and sometimes actually succeed. .,

Unfortunately, when you prepare to deal with long term issueg'you o
find that we have a short term political procqif 6f planning and budgeting.
This process leaves educators, legislators, and the executive branch of
gdKernment‘frustrated. One only ha§ to observeja 1egi§f§ﬁor, wh6 is
.elected every two or four years, attempting to deal with a ;rpgram

projecting from five to ten years into the future to observe the conflicts

involved. However, 1 am convinced that through imaginative, professional




input, at the local, state and federal levels, that\the life style of .
children and their parents can be immeasurably improvgh\\ The chances
for even further siénificant achievements lie immediatel;\;ﬁggd if we in -
education learn to‘utilize‘wisely the political process.

\\\\\\ Some individuals and perhaps some groups quld refute the above

statement citing our many problems and citing the political process as
. ¢

the causation Factor. It is indeed regrettable Ethat those individuals 7

"~ fail to grasp the full meaning of our system. They lack the basic
knowledge of how they as individuals and as groups can influence the
system. The leg?%}ative process is not ghe only way to bring about
educational change. Perhaps it is not the“best way since the educational
system I's forced to comply with the law rather than agree with it. Yet, '
the 1egi§lative process is essential to effectively implementing educational
change Erom the standpoint of fiscal resources.

No_ doubt, the best way to efject change is through collaboration
within the group that wants the change produced. That group then must
accept the awesome responsibility of communicating the desirability of
change both to the ‘educational community and the legislative branch of

~

government. The group can best work through an organization with a

power base. A unified group communicating to a legislative committee or
~

a division of the State Department of Education employing collective

power can be very formidable. An organization is much better equibped

to their audiences to let them know tbeﬂpublic acceptance or rejection
of a particular issue. Also, an organization is capable of providing

publications and informational services that deal with lthe issue at

hand. “Individuals within such an organization are much better equipped
- )
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to generate letters, telephone calls, telegrams,  and personal contacts 1
1
;
|
|
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. to keep in touch with educational trends and legislative happenings,
~i. \\\‘ .t . - ,
\\\\\\\ that catalyst so necessary for a united stand on a:%}ssue.

°

e Leisure Education is the issue here and Leisure Education Professionals

are in the process of developing comprehensive leisure education programs.

The professionals believe that Leisure Education can . be utilized to

5% enhance and enrich the lives of each individual member of society.

- - Support for the professional's position may be found in the cardinal

N

principals of education, th goals of education adopted for the state of

Florida (and perhaps other/states), the National Statistics on crime,
{ .

delinquency, and mental héalth and more importantly, in the non-materialistic

nature of man.

'

Willis Harmon, DireFtor, Educational Policy Research Center, prepared
a paper for the United ?tates House of Representatives. The title of
the paper is "Context ﬁer Education in the Seventies.!" In tﬁis paper,
Harmon speaks of moderA man's revolt against the subordination of human
experience to the ecoéomic processes of the consumer soc1ety High on
- . . his list of obJectivq% of modern man is to have opportunities for

— achieving personal fulfillment and to make a contribution to the welfare

E
~

of mankind. The paper, in-my opinipn,.establishes an excellent philosophical
-

base for Leisure Educationmn. lHere is a direct duote that should interest
you.

"The kind of educational system and educational goals a .
society sets up, the way it handles the problem of poverty, -
the priorities it gives to aesthetic considerations, A
the extent to which it considers its citizens' need for
easy access to communion with nature, the dses,of*leisure

. it fosters-~all these aspects and many more are affectedp"

by the image of man held by society. Currently, in our
society these potent emerging forces push for a change in

that image, in the direction of transcendent man.

The above point may not be considered relevant by Leisure Education

professionals. However, if Leisure Education is to %ecome'a reality, no
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task is more urgent than that of conducting and reporting research to
substantiate the professionals position. Having completed this taskrthe
" Herculean task of communicating the results and the changes demandéd
must be undertaken.
I consider national policy and gducational policy to be synomonous.
The curregt policy that was so effective in developing our highly
technological society well may not be sufficient for the survival of
man. Therefore, I have used one of the systems of reproduction to
illustrate a technique to influenc; national policy. On the chart
before you, Leisure Education service professionals occupy the position
designated by tails, thé’spermatids. ‘To activate this system requires a
s thought by one party and cooperation by another party.
(Insert Chart Here) %
., .

Let's soar a bit and assume that each state in the union had this
type of orgamization with a National Executive Control Center. Then
success achieved by any one of the states would greatly enhancé-thg
prospects of success for all the other states. ’

| ’ A key factor in this system is the EDUCATION COMMISSION OF THE
STATES. This organization, in‘my opinion, stands out as the most

)

"effective oOrganization fof bringing about educational change. All of

' ‘o .

‘ the states participate through their most effective educational and
political leaders. If you are not familiar with this organization, -

check it out. They have an excellent track record for influencing state

&

legislatures and the U.S. Congress.

Organization and structure are important; however, the action you

®

take after that decision has been made has to be the key to success.

At this point, I want to change emphasis and.présent for your

consideration some guidelines for political activities. I do not consider

o
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the guidelines to be complete; but, perhaps they will serve as a beginning.

A.

18 /

Decide on limited realistic goals. They can be expanded as

your capabilities expand. Be sure that what you wish to

achieve is feasible within a time frame. Remember that success
nor failure is a permanent condition in the political arena.
Many organizations make the mistake of attémpting too much too
soon. They will attempt to deal with too many issues ingone
legislative session. No respectable professional lobbyist

will concentrate on more than two bills during any one session.
Other bills may be introduced as t;ial balloons to be revisited
in supsequent sessions. HovifverT concentrate your efforts o?
one or two bills of higher priority. Also make sure that the
Pills are introduced before the legislative session begins.

Bills introduced after the session is underway often fail to

reach either house of Fhe legislature and may die before being

£

heard by a single committee. T,

.

After choosing a specific goal, weigh all possible approaches.
Befor;'you decide on which ;trategy g; eumloy; ;onsider the
univer%e of alternatives. Careful examination and analysis of\$4
techniques should be considered ahead of time. Build in an
apprdpriate amount of improvisation and responsiveness to
changing conditions. Avoid getting locked into oﬁe approach’
that may prove to be disastrous. After a bill has been pre-
pared, one of the most important decisions toﬂmake fg who and

%

how many sponsors you will attempt to get. When selecting a

sponsor the following points should receive careful consideration:

(1) Power - determined by position and logistical
expertise.

(2) Recognized expertise in the subject matter of
the issue.

1 Q 1




*one of your bills receives an unfavorable amendment, make :

-
*

(3) Party affiliation - It is important here to

’/) maintain balance. It is always best to have
a companion bill with the primary sponseors
representing the two parties.

(4) Number of co-sponsors - On some issues you will
find it possible to have a large number of co-
sponsors. Where possible, get committee ‘chair-
man as co-sponsors. '

As your bill moves through the committees, no doubt, there

will be amendments. Where those amendments are acceptable .to

*
you attempt to have both bills amended. On the other hand, if

every attempt to maintain the other bill in tact. The difference
can be resolved on th?/figpr of either house or in conference.

If your goals are to serve the public interest be sure they

-

a}egggrceived'that way by the public. Always involve people
from each separate polit%cal community. Good public felations
are essential to poli{ic;l success. The people directly 4
affected must be constantly informed of the goals, activities, »

problems, and accomplishments.

Do your homework. Do not overlook the importance of keep

records during the legislative session. These records can

keep you on task for the current session as well as subsequent

&
sessions. Be sure that any data you present is well documented.
Under no circumstances should you permit anyone to appear

the most part educational research is difficult to present to

legislative commit%ffff The data that you present to a leg-

-

|
i
befo;é'a legislative committee that is not well informed. For ]
4
;
|
|
1
4
?

islative committee should be brief and speak directly to the
point at hand. Committees are not interested in all the vari-

ables presenited by scholars in the interest of intellectual

honesty.

Since political success or failure is npt a permanent condition
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plans should be made for the continuation of your organization.

¢ For yq&f political success to have a healthy long life, growth

within your organization must be constantly nurtured and plans
) providedq¥or recruitment and training. Every year is a legis-
"lative year. If you fail'to accomplish your goal in one ses-
sion, regroup, correct your mistakes, and return to the fray.
Conversely, if you do achieve your goal during a particular

legislative session, you should be prepared to protect your

? | gaiQi in subsequent sessions.

iN

»

F. Don't\forget your allies. You have political support. Your

task is to,idengify that support and employ it effectively.

5

Exercise caution here. You do not have to become involved in

trade-offs or public announcements. However, when you can say

yes" with the full support of your organization, do so immed-

iately. The cases whe;h\you have to use blunt integrity and
N,

L4

say "no" are rare indeed.\‘Remember your allies are constaptly

- changing. Do not alienate or cease negotiations with any

«

§ 8roup.

[y

G. It is essential that you have intact and usable channels for

receiving and sending information. You must also be ableXto
L =

) . - process that information. 1In other words, get the information

3
to the appropriate place, at the appropriate time, and to the i

appropriaée audience. Do not waste energy needlessly. 1If you

want to influence the individual legislators on a particular

° committee the most effective tool to employ is a response from

-

their constituents. 1In addition, you must exercise a type of
executive control that will allow you to focus on relevant T

information and control impulses and emotions. It is not un-
\

i .
common to make mistakes about a legislator's stand on an
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issue. He may, for instance, vote against your bill because
the bill is about to fail. His purpose may be to record a
negative vote in order to have the committee revisit the bill
at a time when enough positiye votes are present to effect its
passage. Premature response from your organization in this
event Would cause much damage.

Know your legislators. Biographical data is available on each

P

legislator. In addition to this, an effective organization

should develop aﬁd,maintaiﬁ individual files on legislators
;hat contain more comprehens;ve personal data than would

appear in’ the aforementiond biographical sketches. One

person has idé;tified the following as common characteristics
of legislators: aggression, hestility, over activity and
indiviguéiistic thinking. Of those characteristics, aggression

is by far the most diffucult one to deal with.

Elaine Morgan in her book The Descent of Woman has this

to say about aggression, 'As a popular form of arousal it

3

‘f/pivals sex. It invigorates; it gives a sense of well-being

and increased stature; it is immediately emotionally rewarding.
It can bé secondarily rewarding, too, because people who
behave aggressively tend to get more‘Bf their own way than

people who don't. For these reasons there is a strong tendency

N ~
for people (both male and female) to seek out and repeat

situations that arouse feelings of aggression in thém,‘or to

‘rdturn to them mentally and rehearse them over and over in

1 : ~

their minds so that the delicious shot of adrenaline will once

more flow through their veins. To put it in the simplest Eeqms,'

aggression can be addictive. We have no need to visit a

chemist or use a hypodermic in order to inject into our bloodstream

104
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a dose that can blow the mind. We have a do-it-yourse}f kit.
And in dealing with our féiend; we do not seek to damp do&n‘
this tendency as automatically as we Qeek to damp down fear.
We more often feel it as an act of empathy to stoke it uﬁ:
Yes, I don't blame you...It's outrageous...I don't kno; why
. c you put up with it...He oughf to be shot. Only after a man
Ce has had his first coronary will his doctor suddenly put this
stimGlant on the dangerous-drugs list, saying, “é;t-out the _
whiskey and don't let yourself get worked up.' The patient
'may be able to get help with his drink problem, but noBody has
yet found an Aggressives Anonymous.

I really don't know how we can make the best use of this
information. Howeveé, it would appeag'that a logical appréach
would be ‘to attempt to get the legisiators to identify closely

. ‘
with your grBup aﬁq direct their hostility.and aggression out-

\\yardly in a different -direction. ,

- 1. Avoid where possible conflicts with the executive branch.

Before a bill is introduced check with the executive divisions
that may be involved and }ttempt to work out any differences
you may h;ve. The executivé br;nch h?s been compared to make
lions in one respect. Ligns establish the perimeters éf their
territory by urinating on bushes. When bills threaten the
Jexecutive branch's estgglished areas of control they appear
before 1egisl;£ivg cqémittees and do battle with the bill.

- Legislative staffs havé‘traditionally referred to this as

v . 4
"spraying" the bushes. Whatever, they can be very effective

in killing bills. Don't do battle with them unnecessarily.

-

3
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Remember your strengﬁh and power can be equated with;you} unity.
Work' out your differences within the family before you become

involved with a legislative issue.

te

Also when hostile encoun

ters between members of your group cease, your aggression ma

be directed outward, against the enemy.

Therefore, receiving

the rewarding sensation of hostile afbusal along with an even

more rewarding sensgiion of love, for the solidarlty with,

. N . P . .
.your brothers in arms. e . /////

y

Assist with clarification of legislative iﬁtené. The executive

-

Assist

branch has the responsibility of aptivéfing légiiij£}9 ¢
A

wiQy the preparation of letters of intent. Y?B£<9 ogrém could

pé/destroyed by the interpretation of thg/gx// tive branch.

DY ST
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NATIONAL LEISURE EDUCATION CONFERENCE: A SUMMARY

‘ by

. Roger A. Lancaster
Executive Secretary
. Society of Park and Recreation Educatoers

National Recreation .and Park Association

-

If aﬂ; of you have Eried to summarize a conferené% before,\I kﬁow you will
appreélate some of the difficu}ties that, I have encountered in preparing this
address. - When Dr. Mundcontacted me to ask if I would hn%frtake tbis task,

I felt something like es mustqhave felt when Godlrecentlyhcame back down to
~garth aﬂd said, "Mose;?jj\kgve éome good néws and some bad news. ' I understand
that you and your People in Israel hgve been having considerable Aifficulgies

with the Arabs." Mosges said, ”ées, we have." And God said, "w§11, the good
news is that I think I can help you. I'm going to repeat my actions of many
years ago: I'm going to ipfest the lan§ of Arabia with locusts which will eat
gpeir crops; their catzle will die and will lie rotting in the fields; and I'm
going ;o infest ;the country with piague and the people will hgve to leave the
country and this land will.be free for you to use." Then/he said, "I'm also
goinl to\part the Red Sea like I did once before and leF you crosa.h Moses

wae L N\g .

said) "Great!, but what's the bad news?" And God safd, "Well Moses, Yyour ~

» X . .
first task is to write the Environmental Impact Statement."

environmental impact issue is a topic of much discussion. As a matter of fact,

a job market is develoﬁlng for people who can write such documégts and, if you
R .
‘have ever seen environmental impact statements, you will understand some of
A ’ . . e
R 3
the reasons for my previous remarks. So, I feel somewhat like Moses in pre-

pating this summary. My most recent experience in doing a summary was at the

[N

For those of you who are familiar with the scene irf Washington, the whole i
3
i
|
|
|
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SPRE Two Year College Institute in Denver last fall. I stayed up until all

b

heurs of the morning doing wofk on the summary and then, believe it og}nét,

1 overslept and woke up about five minutes before I was supposed to¢ﬁ§ at the

podium. Thank goodness Jean scheduled me for 11:00 this morning-4nd 1 was able
\
®
to get up in time.

]
When summ§rizing a conference, you look at the conference from a point of

Y

view which will determine whether or not the conference met the purpose it

set out to achieve. I think we've achieved our purpose. We have begun in a
g " . 1"
very small way to develop an awareness of this thing called "leisure education.
\

E%hope that the people here who are the educators are now more aware of their

role; that the park and recreation practitioners who are here are~now more

' aware, Qf their role; an&ﬁingt thé?students who are here have an awareness of
. PR

what they're going to have to be involved with in the future.

Concerning the discussions that took'place, there are some of .you who can,
¥ ' J

¥ F
agairt,. take off on the "good news and the bad news" joke. _Therg;dere some

4

good things that happened but I also think tHat there were some, for lack of
a better term, 'bad" things that happeﬁ%d. 1 think these bad things are the

factors of reality that Tay Green related. These are the realities that we

~

may have to face and face very soon. .

Let me deal with the good things first. I think we were made acutely aware
- & T,
that Leisure Education must be a process, not a content area within a curri- .

1

culum. Heaven forﬂid if we ever get to a point that we ‘think the best way to
effect Leisure Education is through a course entitled, Jﬂeisure Education, 12."
My home pr9vince of British Columpia, Canada, instituted a twelfth grade course
known as Community Recreation 12. I suppose this was a start, however, because
of the attitudes that sqmé of the teachers seem to have in approaching the

course, they are runnifg into some real problems. These probleihs are very much

related .to the rolef of the Park and Recreation

Professional who develops recre-

o . o -
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ation activities as an apology for something. I hope that we have dewﬁloped
an awareness#hat Leisure Education must be viewed as a process. I think we
have also become more aware that Leisure Lducation is concerned not oﬂly with

cognitive and psychomotor development within individuals, but is concerned with
4

" the affective domain as well. In essence, the whole area encompassing attigp%?s

and value systems has to come into play because, again, it's one of the realities.

We've been told, cbr;ectly,‘that the development of programs affecting the
affective domain is a difficult task. Before coming to NRPA I was involved in
some curriculum development at a community college, we were going through the

behavioral objectives route and developing a modular system of instruction. As

(4

we were defining specific objectives, we experienced some real difficulties in

» -

try}qgﬁto put into over:;behavioral terms our attempts in the realm of the
affective dSmain. Anyone who has gone through the task of developing a behav-
ioral objective in the affective domain, can appreciate thé problems. ' For
instance how do you quantitatively measure qualitative attitudinal changes that
have taken place in a person? It can be done, but it is very difficult. We

may find that this is one of the most difficult areas in terms of developing

Leisure Education within the school system.
‘ < ©
This week we were also challenged by our speakers to demonstrate that
LY
Leisure Education is pertinent and essential to the quality of our lives.

This is a monumental task. If you‘look at the decisio?/gakers of é&& country;

. &

their attitudes and value systems, you will find/thﬁgfthey are still very much
. >

imbued with the whole concept of the word "work." 1'll elaborate on that later.

—
Pl .

As Tay Green brought out extremely well, we also have a challenge to begin

to solicit support from the community at large. We are talking here about a

grass roots movement. It has been my experience that many decision makers will

'ﬁot listen to professionals, but they're wflling to listen to gitizens. In

-

how many states in this country, havé professional park and recreation people

. 110 -
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had success in getting certification plans into the legislatures? Park and
recreation groups afe professional groups., but they are viewed as being self-
serving. This is a posture we must be very careful to ;void. This week we
beard suggested strategies for development of our gwn plan of attack and I

\
tﬁ@nk that Tay Green gave us some very valu%hle ideas as to logical avenues

I3

of épproach in the political arena.

IP her speech, Dr. Mundy went further into the whole area of Leisure Edu-

\

cation as a process: A process by which an individual may be helped to know

\ —
himself/herself better, and all persons better. Dr. Mundy stated that we have

to help ind&viduals make decisions about leisure, their own leisure, and to
\

\ ‘
help them see.the outcomes of those decisions. 1In future sessions we tan be-
\

come more invoiVed with the process. As Park and Recreation Educators, we
were challenged tq\reemphasize the whole area of human development in terms of

dealing with StUdeaKS° In essence, perhaps we should start practicing what we
\

. preach. s \\\ q_/} =

¢ Do many of us act,\and I quote, "1 Rumane way with our studentééxor
. do.we treat them as unnecessary evils? What I think Dr. Mundy was féying is

. that we must try to develop\within our students, and within ourselves, a human- .
. < N

istic ethic and that unless %@ have the humanistic ethic, we may nqt be able to
\

develop a leisure ethic. .

¢ \ ~
There have been many other good ideas presented in our conference but -time
1 d Al

prohibits me from summarizing them all. One final important one, however, is

\\\\\gncompassed in Tay Gésgn‘s exc:ii?ht guidelines for political action. These

gui@elineé relate to the commenfs I made earlier about the:ﬁeed for a grass

roots approach. Now, leqis/take those guidelines and follow them.
As 1 stated ea;l{ér, there were some '"good" and ''bad" things about our con-

R ' }ergnce. The “bad" things included those speakers (I would quote them but I

ot

do Egj'ﬁlsh to offend anyone) who referred to leisure education in relation

/ BT
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to refreshing oneself after work. I heard some speakers say recreation is not
involved with humén devel;pmen#.

I got the distinct impression that some of our speakers felt that Leisure
Lducation is something that should be included in this umbrella thing called
"Caréer Education." As you know, ''Career Education" is suppose to help an
individual lead a better life. Help the individual lead a better life, yes -
but why put the word ''career!' in thére? The title implies to many péople that

[

Career Education means educating for work.

-

'

In one of the small discussion groups, one of the speakers said that, for
many adults it's not what you do, but getting the time to do it. I think we
all tend to think that because we are adults we have no discretionary time

»

and therefore have no leisure. 7 If many of us were to do a time study of our

13

own lives, we would find that many of the things we do in leisure tepd to be

-
» N U

things associated with work. We fai;:EE recognize thgp'asxbeing tiﬁe in wh;ch

-we're free to make chéic%s. ;'m concerned with this ouélook.‘ Politicians,

for instance, are very much ingrainéé with the work ethic. I find it humorous

to hear politicians afguing because the employment rate in this)couﬁtry is’

at 8% for I'm reminded of a Canadiéa Recreator named John Farina who said .

that helcould not understand why thf C;nadian governﬁent was concerned‘about

an unem;loyment rate of 8%. He thought the level of &nemployment was marvelous

azd tﬁat it should probably go'higher. He based éhgs bn pnedictiéns that, at

té% present time, ;e only need 5% .of our total labor forc; to keep us at the
o PR .

present standard of living; providing Qé put all of ou? available technologic%}

knowledge to use=-and that by the year 2Q90‘this will be down to‘ZZ. Farina

felt that unemployment was positive and that we're well on our way to ; time

when people will be literally free and perhaps be in a better position to im-

prove their lives. To be, as Dr. Jean Mundy said, "masters of their own destiny."”

Politicians are distressed about people being unemployed and this leads me to

112 : ’ o
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“

think that we may have some real battles from that arena. Looging positively

- “

at unemployment is contrary to 'motherhood and apple pie.'

L]

which it will be necessary to deal with politicians is evidenced in the state

' Another area in

-

o

of Maryland, where some real battles are taking piace within their educational

.

. - System. The system has included areas of behavior modification. Behavior modi-~
. fication is one of the'things we are talking about when we discuss the affective

domain. In thanging attitudes and value systems, we're modifying behaviqf.
) ) .

There are some heated discussions taking place in Maf§iaﬁd among parents, poli-

ticians, and other decision makers—-should the school system be involved in
' '

behavior modification? We have to be very careful in approaching politicians _ ~

-

attd parents and be very explicit in terms of what we are planniﬁg to do in K
. N . . . ‘
. Yelation to little Johnnie, Mary and Susan. ‘ o
& \‘\ N
. 1 Hﬁx@\fgfe other personal concerns that I would like to air. My first

concern 1is, that The one~thing lacking in this conference is input from the

\ . .
park and recreation practitioners in the field. How many people here are em-

’

ployed in a leisure delivery system within a community? Put up your hands.

1 see only two people, and yet those people are going to be the ones who are

»
Al ~ 3
% e

going to carry a great deal of the burden once~we have, quote 'Leisure Educated"

%

the people. It is going to be the practitioﬁers_in the eommunity, and in the
.

community agencies who are going to have to provide many of the services that

4

the "leisure educated" people are going to demand. T wish to make a few remarks
. ‘ > .
concerning leisure delivery system people and, I suppose, in a semse it's a

~

L]
good thing that practitioners are not well pépre§e ted, here because they might

be offended.

.

’

to react to sogial issues; Leisure Education is a social issue. Our track

14 . .
record in this whole area is relatively poor. Two of the former professionals

i’

in our field, Dr. David Gray, Callfornia State Uniﬁersity at Long Beach and

.

113

Many of us in the park and recreation field are concerned about our ability i
J
i
i
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I
Mr. Seymour Grebin of Los Angeles recently Eompleted a paper entitled Future

Perspectives in which they chart some 0f the directions that our field must take"

_if-we are to effectively deal with the problems that confront us. In their

~ * >

"discussion son the state of the art, they ‘conclude that the contribution of the

Park and Recreation-field has been minimal in terms of providing leadership

N4

for the, main current of social progress in America. Allow me td use four
examples: (1) we are unable to define our roles except within narrow or pro~ -~

vincial boundaries and this has resulted,xfn many, instances, in embarrassingly
' i
small budgets to support our services, particularly at the municipal, public

N

level; (2) in.most cities it is difficult to identify any community interest

and/or knowledge of our movement or of our local leaders. One of the things °
' v VT

S5 m
I used to do when I was a recreationﬁggnsultagt with a Provincial government,

was to go into a community and get a reading §g to the status of the Park and

2 o
Recreation movement in the community. I would stop at a gas station, on the

outskirts of town, and I would walk in and say!"could you tell me who the

¢

Park and Recreation Director is in the community?" You would be surprised
at the number of gas stations that I stopped at in relatively small (3,000

population) towns in which the gas station owner did not know the name of the

- .

Park and Recreation Director. This experience told me a lot about the Park
and Recreation Director's ability to communicate the message; (3) during the
‘past ten years when ¢hange has symbolized our American life, we "have neither

kept pace nor have we led, and (4) we are not identified with the major problems
/
@

and solutions which confront’ our total society. Instead of common faith with

L}

new and innovative pre-delinquency type solution, we are, "copping out and

.

joiningfin the cry for more police and police protection, and post delinquency

»

solutions as the answer:)

v 7/

B 4
Let me ask Park and Recreation professionals 4in this room the following

3
questions: (1) Pick any social issue in the community that you live in; drug:
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abuse, poverty, unemployment, crime, and ask yourself, where did I stand on
i *
. »
the issue and what did I do? I would hazard ajguess that many of us did nothing.

4

_A few years back, out of the West Coast, when hippies were just starting to come
in, there were some hippies sitting on a fountain in front of City Hall. They
were contemplatiné‘as‘they admired the water coming out of the fountain, ?atch—
ing passersby. They were having a real leisure experience. The police came
along and dragged them off toljail--for loitering. There was not one park and
recreation person in that community who stepped forth and explained thatéthe
hippies were haviﬁg a 1eisyre experience. , I had {the opportunity to ta%k to
some recreational professiénals in the community afterwards and I asked them
their op;nioﬂ and they said, "it serves them right, those A;‘éo;d hippies.”

And yet Lhose people weré having a leisure experience; (2) What is the purpose
of the programs that y;u?run? I§ it to pfomote th% growth andl development of

the individual or is it something 'to keep them busy' or is it to put in an

»

annual refort to show the politicians that the tax money was Used for something,

| - a
even though we ,reall
1

!

can't define that something? (3)'What is your attitude

I ) .
regarding volunteers?| Do you see them as having a viable role in your opera-

tion; do you believe that volunteerism may be a leisure experienée. Or do you
. ‘ /

_.see volunteers as being a nuisance? I would submit that volunteerism is éro—

bably one of Eﬁé greate f leisure experiences that many people have today - not

from the point of view that it's a substitute for work - but because it allows
. N .
an individual to be creative, te perhaps make some decisions, to create self-
. ) f
awareness, and, to create an identify; and (4) What is your relationship with

other human welfare agencies, such as the schools, poliée, social welfare

agencie%; etc.? Is it one of mistrust fed by the fear of having someone invade

your territory? I hope this conference has taught us Park and Recreation people

that there are oéher aggncies who are vitally concerhed about what we are doing ;a
L

! ‘ -
3 '

’
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and are willing to cooperate.

)

1
I'dilik?Atq go on with some other concerns but suﬂfice to say that I think

w

we must come to grips with these issues if we really wish to make an impact on
society and a real contribution to the quality of American life. I asked fhe

previous questions because it is exactly these issues that must be confronted
-~

if the Park and Recreation Professional is to play a meaningful role in leisure

4

education and the development of a "leisure ethic."

My second concern is that I‘;hink we have to be extremely careful in our

)

explanation of leisure educadtyonm to people; to avoid portraying the idea that

we are against the "work ethic]/" We are not. What we are attempting to do is

’

ta make people aware that the leisure experiences of an individual are just as

*

important as work experiences. Allow me to relate an actual occurrence exempli-
fying my reasons for saying that we must be careful about not being perceived
as being against the work ethic. The NRPA is,depéndént on philanthropic funds

and in the past few years we have yhad many people refuse to give us money be-

cause they thouéht that NRPA Was‘gettiﬁg up a program to destr?Y’the work ethic.
That is an actual fact, we've been told<Fhis. We're going tOKcontinueato run

into problems if we imply that we are/against the work ethic. We need to clar-

h L

i

ify that we are not against the work ethia, but that leisure is as important,

and perhaps more important, to some individuals than work.

a

- -
My third concern is with the xhole area of behavior modification. There

appears to be some very real negative reactions to educators dealing in this
2

area and I thirk we have to recognize this concern.
~

Four h,mf\have some real concerns about our ability, the abilit& of Park

°
n rd

and Recreation\Professionals, to be models. We have not the.right to expect \\\\

people to follow a leisure ethic when we, ourselves, are often 'work-aholics"

.

in our own dealings.” We have to start showing the rest of the world that we

3
A

)

I
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are leisure }iCeraéés.
. [ i

Where do we go(from here? As Dwight Rettie said earlier, thi$ should be
| >

the first of many annual conferences and you can count on NRPA forisupport.

NRPA may not be able to be financially supportive at this point in time, but
%

you can count on our other support because the leisure education process- is one

of the principal missions of NRPA for the next decade.

3

Where do we go from here? We need that grass roots action. Gp back to

your communities, send out the yord, let's develop a plan of action% get your

voting citizen involved. Create within them an awareness, similar to the
‘ .

<«

one which has been created in you.

u;‘ \
‘ -~

Where do we go from here? We have to start looking seriously for other. in-

dividuals and professionals who ne to be involved in the leisure fducation

:
o rely more on the tools and knowledge
l

1

s in the educative area. We need the psycholo-
|

process. I think we may have t¢ sta

of other disciplines‘gp help
gist;‘and the ;;ciologists he social workersfggd all of the otéer profession~
als who come into déily conty th the puE}ic Egcause I think they are going
to have to help'us find the answers. If we don:t find these answers in terms,>
éf: (a) measuring)the;effectiveness of what wé'dos and (b) sensi{}éity of an

individual to an acgivity or leisur experieqce, then we may not be ﬁq\business

very long. DBoards and commissionégrs are becoﬁigg very sophisticated| and are

5 “\\‘ . \
starting to ask some pretty deepfquestions. It is’ félevqnt whether you had ™

~,

500 people out to a little leagye baseball” program; the p‘ramount qu%stion~is\
what happened to them as a resdlf of the leisure experiencd? &QEK shﬂuld thousands
and thou;ands of dollars bg spengxbn programs in which the value.of the p;ogram
is not expressed in terms other than, perhaps, it kept kids busy or ‘pt them
off the‘streets. I had a professor who told me once that if we wanted to)

/.
use the rationale of "keeping’the kids off the street," we might be bétter off
pouring hot tar on thg streets; it's cheaper and it will certainly keep them

- - H)
off the road. . . e

\ 117
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Where do we go from here? I think each and every one of us must be willing
to ask the question, "Am I willing to become politically involved and am I

willing to get other people politically involved?" I hope you can say yes. :

\
I'd like to close with these words. It's the motto of my undergraduate

school, the University of British Columbia. "Tuum Est" - "It's up to You."
Thank you. . . o
. . 3 ) .
A4
. Y.
9‘“ . R

o
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REGISTRATION ' Sunday, January 19
s : at 4:00-6:00 P.M.

Monday, January 20
at 8:00 A.M. in the
. . Hilton Lobby

A

Monday, January 20, 1975

. . “
T FIRST GENERAL SESSION 9:00 A.M. Big Bend
North Room

A Chai;man: Dr. Frances C. Cannon, Program Leader, Leisure
! Services and Studies, The Florida State University
N Greetings: Dr. Jack L. Gant, Dean, College of Education, The
Florida State University

’

Keynote Address: Dr. Tony Mobley, Chairman, Recreation and
Parks, Pennsylvania State University; President, Society
of Park and Recreation Educators

Topic: '"Leisure Education and the Qgelity of Life"

¢ 119
) . ! ' NATIONAL CONFERENCE ON LEISURF EDUCATION

¥ g .

. . Conference Program -

BREAK ‘ ) 10:00 A M.

L]

SECOND GENERAL SESSION 10:30 A.M. Big Bend
- North Room

. Chairman: Mrs. Ada Putyear, Administrator, Early Childhood
N Education and Basic Skill§°Development, Florida Department
oflEQUcation

<

and Personnel Development, Elementary and Secondary Divisionj
\ Florida Department of Education

Mr. Dwight Rhettie, Executive Director, National Recreation
and Pﬁtk Association

Topic: "Where Are We and Where Should We Be Going In
Leisure Education?”

LUNCH ' , 12:15 P.M. On Your Own

1
Speakers: Dr. Joseph W. Crenshaw, Chief, Bureau of Curriculumﬂ////////» i
' |
|
i
]
|
|
|
i
|
1
)
1
:
1
1
1
l
|
i




CONCURRENT SESSIONS

. ->a
=
1.
A
*
L3
L}
N B
>
~ ~
- 3.
.
.
—
>
-
i
- 5.

V

Participants will be assigned to one of

the sessions listed,

"Educating for Leisure During Various

according to preferences,

stated in pre-registration or as space is

available

The Young Child -
Tallahassee Room .
L%

Chairman: Dr. Virginia Green,
Program Leader, Early
Childhood Education, The
Florida State University

Group Leader: Dr. Beatrice
Carman, Director, Office
of Child Development,
State Department of Educa-
tion, Raleigh, N.C.

Recorder: Miss Nancy Mabry,
Graduate Student, Leisure
Services and Studies, The
Florida State University

The Adolescent’
Space, Coast Room

Chairman:., Mrs. Betty

~—Palmer, Assistant Professor,
Leisure Services and
Studies, The Florida State
University

Group Leader: Dr. Mary
Compton, College of Educa-
tion, University of Georgia
Athehs

Recorder: Miss Pat Robertson,
Graduate Student, Leisure
Services and Studies, The
Florida State University

[}
120
) . «
Stages of the Individual's Life Cycle" .,
1:45 P.M.
2. The Preadolescent Child
Tropical Coast Rooms -

Later ﬂg::rity ~ Big Bend South Room

_Group Leader:

Chairman: Mrs, Blanch McMullen,
Program Administrator,
Division of Continuing Eq/ga- i
tion, The Florida State .
University

Mrs. Johann
Chancey, Consultant, Early ]
Childhood Education and Basic
Skills Development, Florida
Department of Education

Recorder: Miss Mary Hill,
Graduate Student, Leisure
Services and Studies, The
Florida State University -

The Adult |
Big Bend Cénter

Chairmaﬂg Miss Sue Herndon,

Recreation Department

Group Leader: Dr. Mary L.

Pankowski, Assistant Director
for Special Programs, Divir~

sion of Continuing Education,
The Flotrida State University

Recorder: Miss Doreen Miley,
Graduate Student, Leisure
Services and Stygies, The
Florida State University

+

Chairman: Ms. Margaret Lynn Duggar, Director, Senior SoEIgiy’

Planning Council, Tallahassee

Introduction:

L

\ —
Ms. Jeanne Brock, President~elect, Florida
Council on Aging, Adult Education, State of Florida

Supervisor, Tallahassee
|
I
|
1
|
1
|
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Group Leader: Mrs. Joyce Leanse, National Council on Aging,
Washington, D.C. ' )

[

Recorder: Miss Faye Clark, Graduate Student, Leisure Services
and Studies, The Florida State University

GROUP REPORT ) 3:15 P.M. Big Bend
. ° North Room
ADJOURNMENT - 4:00 P.M.

* % k % x k% k% kx % %

N

CASH BAR . : 6:00 P.M. Big Bend
: - . " North Room ‘
BANQUET » \ -7:00 P.M. Big' Bend

- North Room

Presiding: Dr. Janet Mclean, Professor, Indiana
ﬂﬁ ) University; Board of Trustees, National Reereation
' and Park Association; Past President, Society of
Park ahd Recreation Educators _ .
» N : M ’——\

Speaker: Dr. Don Rapp, Associate Professor, Home and .
Family Life, The Florida State University .

EN

¢ Topic: ' "Doing Self is REAL Doing"
Tuesday, January 21, 1975

REGISTRATION ' 8:30 A.M. Hilton
L , Lobby

# " THIRD GENERAL SESSION N 9:00 A.M. Big Bend
‘ ' North Room

Chairman: Dr. Jennifer Howg#; Director, Technical
4+ Assistance, Florida Division of Mental Retardation

Introduction: Mr. Charles Kjimber, Regional Director,‘
Region II, Florida Division of Mental Rétarddtion

Speaker: Ms. Doris Harr, Chief, Program Development
‘ 4 Section, Developmental Disabilities, Department of
Health, Education and Welfare, Washington, D.C.

Ki Topic: "Eéiagfe Education for Special Populations"

-

BREAK. ’ 10:00 A.M.

FOURTH GEN 'SESS ‘ ] ' 10:30 AM. Big Bend
: " ‘ L \_ﬁ/

North Room

’ .




Chairman: Dr. Dwight Burton, Associate Dean,. College
of Education, FJorida State University ,

Speakers?! Dr. Ione Perry, Professor, Curriculum asd
- Instruction, University of Georgia )
i Dr. Jean Mundy, Associate Professor, Leisure Services
- and Studies, Florida State University .\\~//,f”

Topic: '"Professional Preparation . . . Preservice and
Inservice . . . For Leisure Education" /

»
LUNCH . 12:00 Noon

}

CONCURRENT SESSIONS "Avenues for Education for Leisurg:

Participants will be assigned to one of
the sessions listed, according to pre-~
ferences stated in preregistration or
~ as space is available. 1:30 P.M.

1. The Curriculum . Tropicai Coast Roori

Chairman: Ms. Lorraine Uli, Elementary Education, New Ofleans

Group Leader: Dr. Russell French, Department of Curriculum 5\L-‘~N

and«lnstructiop; University of Tennessee

Recorder: Miss Julie Dunn, Graduate Student, Leisure Services
and Studies,-Fhe'Florida State University:

2, Leisure and Recreation Programs Big Bend Center Ro%m

Chairman: Betty Gilkinson, Assistant Professor, Recreation - ]
1
;
|
|
l
i
1
1
]
;
:
|
|
i
|
J
l
!
1

- Curriculum, University of Florida .

‘ Group Leader: Jean Fountain, Superin;endent,ﬁﬁecreation
. - . ———— —— Division, City of North Miami; President-Elect, Florida

Recreation ang Park Association . >

Recorder: Rick Smith, Graddgté“Student, Leisure Services .
and Studies, The Florida State Uniyersity

. i 3. Leisuré Counseling ‘ ‘ Q Big Bend South Room

Chairman: Mr.‘Steve Rollin, Associate Professor, Counseling,
The Florida-State University

Group Leader: Dr. George T. Wilson, Aséistant Superiﬁtendent,
T Division of Municipal Recreation and Adult @mation, Mil-
= waukee Public Schools . '
“ . ) AN
Recorder: Mr. Dick King, Graduate Student, Leigure Services and
Studies, The Florida State University /§

’

« | . . 123
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GROUP, REPORTS J,//// 3:15 P.M. Big Bend
e North Room
//’/
/ ADJOURNMENT— . 4¥00 P.M.
x k k k k k k k Kk %
SPRE LEISURE EDUCATION COMMITTEE MEETING . 7:30 P.M. Big Bend
South Room
) Wednesday, January 22, 1975
REGISTRATION . ‘ 8:15 A.M. Hilton
. Lobby
» FIFTH GENERAL SESSION * 9:00 A.M. Big Bend
’ North Room
o
N : " Chairman: Dr. Jean Mundy, Associate Professor,
-+ Leisure Services and Studies, The Florida State
University
. Speaker: Dr. Joyce Chick, Division Director, Division

of Professional and Clinieathrograms, The Florida

State University
5

Topic: "The Two Sides of the Coin"

Séeaker: Tay Green, Director ESAA, Project 505, Jefferson
County School Board, Florida -

Topic: '"The Reality of It Al1l"

CLOSING GENERAL SESSION 11:00 A.M. Big Bend
' ‘ North Rodm
Speaker: Roger Lancaster, Execgpiﬁe Secretary, Society
of Park-and Recreation Educators, National Recreation:
and Park Association, Washington, D.C.

»
[]

ADJOURNMENT ' : ' 12:00 Noon T

- o~
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Registered Conferente Participants

Ball, Edith L. - o
110 Bleecker Street:
New York, N Y 10012 -
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New York University
100 Bleecker Street
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N. C. Memorial Hospital
Recreational Therapy, Psychiatry
Chapel Hill, N.C.
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State Department of Education
813 Broadway

Knoxviile, Tenn. 37917

Birch, Mary Lucille
4 Sika Deer Dr. - e
Tallahassee, FL 32304

Brock, Jeanne DuPuy

. 1924 Golf Terrace

Tallahassee, FL 32301

Brokaw, D. Ruth
Leon County School System
302 E.:.Sinclair Rd.
Tallahassee, FL 32303
P
Brooks, Hugh B.
Pennsylvania State University
1419 S Pugh
State Co}lege, PA 16801

Champlin, James R. v
218 Aderhold Hall >
University of Georgia
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T
4

-Chancy, Johann a’s

Florida Departmen§ of Education
373 Knott Building |
Tallahassee, FL 32303

Chronis, Sandy f.

" Impact Enterprises,'Inc
.1416 N. E. 15th Street
,Gainesville, FL. 32601

Clark, Fay
1400 N. Boulevard
Tallahassee, FL 32303

°
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Davis, M. Joan *
Dept. of Recreation and Leisure
Suny Brockport

Brockport, N Y 14420

Davis, Reginald Lamar - *
1839 Miccosukee Rd. #8B
Tallahassee, FL 32303

Dunn, Diana R.

College of HPERD

Temple University
Philadelphia, PA 19122

Dunn, Julia K

U-787

Florida State University .
Tallahassee, FL 32313

Fairchild, Effie L.
P.0. Box 3352
University of Oregon .
Eugene, Oregon 97403

Fandozzi, Robert A.
Rt #6 ~ Box 203 - G-17 *

) Tallahassee, FL 32301

Fierle, Karen Marie

1701 W. Pensacola, Apt. 206

Tallahassee, FL 32304

Forr, Steff&nyJ
1558 Yancy Street
Tallahassee, FL 32303

Fountain, Jean H.

City of North Miami
P.0. Box 611184

North Miami, FL 33161 .

Fry, Linda °
736 W. Virginia #1
Tallahassee, FL 32304

Funderburk, Kathleen W.:
344 Glenview Dr. \
Tallahaiﬁg FL 32303 |

Gaines, John Clegg \
111 Cordell Hull Bldg.
Nashville, TN.37219 +« *\

Hill, Mary Hunter
982 W. Brevard #I-5'
Tallahassee, FL 32304
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Cook, Monica A.
FSU P.§. Box U 1371
Tallathssee, FL 32313« -

Garibaldi, Michele A.
2311 Columbia Dr. Apt. D.
Tallahassee, FL 32306

Gates, Jane Knéx
U-Box 47QG8 FSU
Tallahassee, FL 32313

Gilkinsonl Betty.G.
University of Florida
510 N.W. 54 Terrace
Gainesvilie, FL 32607

Green, Robbrt E.
190-7 Cren%haw Dr.

«Tallahasseé, FL 32304

Griffith, Oparles A.
University bf Waterloo
Department of Recreation

Waterloo

Ontargo, Canada N2L 3G1

Gunn, Scout \ee ¢
104 Huff Gym
University of Iilinois
Champaign, I1X 61820

M|
Hamilton, Linda Christine
516 Johns Pass iAve.
Madeira Beach, TL 33708

Hanko, Glo:;a Carol
1614 McQaskill Ave. #102 C
Tallahassee, FL 32304
\ -~

Harman, Marsha Ang
701 Ingleside Ave.;
Tallahassee, FL 32303

y
Haskin, Glenn Jack ‘!
Room 155 Memorial Gymwnasium
Kent State University
Kent, Ohio 44242 v

* ¥
A

Heald, Dorothy W.
P.0. Box 1074
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Department of Education
319 Knott Building
Tallahassee, FL 32304
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Leisure Studies Program N4

JUniversity of South Florida
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U-791 FSU
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3640 Pacific Ave.
Stockton, California 95204
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1601 N. Kent St.
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Landrum Box 8073
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Statesboro, Ga. 30458
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1951 N. Meridian Rd.
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College of Education
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Georgia Dept. of Natural Resources
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